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1. Introducing Fieldwork Education
Fieldwork Education has been improving learning in schools for more than 30 years through
the International Early Years Curriculum (IEYC), International Primary Curriculum (IPC) and
International Middle Years Curriculum (IMYC).
We support this with our professional learning range for schools and a rigorous accreditation
process. Our support for schools is shaped around the unique developmental needs of each
learning age group, with the aim to strengthen children’s moral, social and cultural
development.
From the very start, our focus has been on helping schools improve learning, and we have since
supported thousands of schools in over 90 countries worldwide.

Figure 1: Fieldwork Education company model
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1.1 International Curriculum Origins and development
The International Primary Curriculum (IPC) was first introduced by Fieldwork Education in 2000
and was one of the fastest-growing international programmes in the world. The IPC was
developed as a curriculum that supported learning, irrespective of the geographic location of
the school or the nationalities and cultural background of the learners. Originally written for a
specific cohort of schools that were established to provide education for the children of a large
company’s employees and then expanding into other international and state schools, the IPC is
now present in more than 1000 schools in over 90 countries and celebrated its 20th birthday in
2020.
The International Middle Years Curriculum (IMYC) was introduced in 2011 in response to
demand from IPC schools asking for a curriculum to meet the needs of learners beyond the
primary years. The IMYC was developed using neuroscientific research on the teenage brain and
how it learns and has been designed to meet these needs. The IMYC is now used in over 150
schools in more than 60 countries.
The International Early Years Curriculum (IEYC) was introduced in 2016 after new research and
feedback from member schools demonstrated that early years settings needed their own
curriculum to meet the needs of children at such a crucial stage of development. The IEYC is
now used in over 500 schools and early years settings in more than 60 countries.
At Fieldwork Education, we are committed to improving learning; supporting teachers and
school leaders all around the world with curriculum implementation. Fieldwork Education
utilizes educational research to continuously enhance and review the International Curriculum
to ensure it remains a relevant, leading international curriculum for learners.
Today’s children face more diverse challenges and opportunities than any generation before
them; climate change, political change, inequality, migration, an accelerating pace of
technology and access to more information than ever before are just some of the issues that
our children will face in their lives.
1.1.1 Vision & Philosophy
Aim
The International Curriculum aims to improve learning in schools by supporting teachers and
leaders through the provision of internationally researched curriculum materials and engaging
units of learning.
Philosophy
Central to the International Curriculum is the belief in, and commitment to, the holistic
development of learners through enjoyable academic, personal and international learning that
prepares them for opportunities and challenges now and in the future.
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Programme graduate
Through the International Curriculum, which supports teachers and leaders, learners are
encouraged to be globally competent (Boix Mansilla and Jackson, 2013), future ready, socially
conscious and motivated to positively contribute within a local and/or global context.
Schools create their own shared vision for the kind of people they are aiming to develop in
their schools. This is informed by the philosophy and foundations of the IPC and should be
clearly articulated by each school. (See Section 3: Getting Started with the IPC – Creating
shared definitions.)
1.1.2 Our Foundations
Our seven foundations for improving learning are summarized below and detailed in Section 3.
Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
Foundation 2 – A Progressive Pedagogy
Foundation 3 – A Process to Facilitate Learning for all
Foundation 4 – Globally Competent Learners
Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently
 Foundation 6 – Connected Learning
 Foundation 7 – Assessment for Improving Learning
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1.2 Curriculum documentation overview
Fieldwork Education provides an architecture of core documentation that has been designed to
support schools throughout their journey with the IPC. From the initial introduction as a
curriculum and subsequent adoption by the school, through implementation and development,
to the school’s accreditation and re-accreditation of the IPC.
The International Curriculum’s seven foundations for improving learning provide the structure
for each of our core documents.
Curriculum Guide

Implementation Guide

Recognition and
Accreditation Guide

This Curriculum Guide aims
to provide an introduction
and overview of the
curriculum and introduce
schools to the research
underpinning the curriculum
and the subsequent
philosophy, design and
impact of the IPC.

The Implementation Guide
aims to provide teachers and
leaders with advice on how
to implement, review and
develop the IPC in schools
and classrooms. It is not
intended that this is just for
initial implementation but is
a reference document for
continued support.

The Recognition and
Accreditation Guide aims to
provide teachers and leaders
with a detailed set of criteria
and standards to evaluate
impact and rigour of IPC
implementation. These can
be used internally as a selfreview process or as external
accreditation by the
International Curriculum
Association.

Leaders and administrators in schools should read and make use of all three of the IPC Core
Documents.
Leaders of teaching and learning (e.g. IPC leader) should be guided by both the Curriculum
Guide and Implementation Guide. This includes the extensive practical support and reflective
practice questions for both teachers and leaders.
IPC teachers should focus on using the Implementation Guide to support their practice in the
classroom and beyond, this includes the practical and reflective questions to support ongoing
implementation. ‘Teachers’ is inclusive of class teachers, single subject teachers, learning
assistants and any other adults that directly impact teaching and learning as appropriate to the
school’s context as the IPC has relevance to all these roles.
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1.3 Implementation Guide
The purpose of this document is to:
 Help teachers and leaders to start using the IPC in your school
 Support schools with reflecting on current practice and supporting professional learning
 Support teachers and leaders in maintaining quality implementation.
Key questions for reflection – The key questions refer to all stakeholders involved in IPC
implementation, learners, teachers, leaders and the community. The leaders’ questions are
provided as a reflection tool for schools to consider how well the IPC is being implemented and
what further developments can be made. The teachers’ questions provide a stimulus for
professional learning, these could be incorporated into a school’s performance management
strategy to emphasise improving learning. The information on each foundation and the
reflective questions are useful both for individuals to reflect on their own practice and as a
launch pad for discussions in learning-focused meetings.
This IPC Implementation Guide is aimed to be used in conjunction with the Curriculum Guide.
Refer to the Curriculum Guide for a summary of driving research, an overview of Fieldwork
Education’s products and services and the working definitions on International Mindedness and
Global Competence, and Knowledge, Skills and Understanding.
A range of other support documents are referenced, all of which are available on MyFieldwork.
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2. Implementing the IPC in your school
Practical guidance for how to implement the IPC in your school’s context
Learning should be at the core of what every good school does, and the overarching question to
ask regarding curriculum is ‘How does this improve learning?’
In this section we offer support and guidance to get you started on your IPC implementation
journey. This advice will need to be interpreted for each specific context. In Section 3 we go
deeper and explain each of the International Curriculum Foundations and how these transfer
into classroom and leadership practice to improve learning.
The implementation process and timelines for introducing the IPC will be different for each
school. Below is an outline of the activities that should take place when beginning
implementation and then embedding the IPC. (The four strands of stakeholders in the left
column reflect the strands as identified in the IPC’s Recognition and Accreditation rubrics.)

Stakeholder
Learners

Teachers

At the start of Year 1
All children do the Brainwave unit
for their milepost

Access MyFieldwork using login
provided to all staff.
Prepare classroom to signpost
learning and record the learning
journey.
Shift emphasis from doing to
learning.

During Year 1
Engage with a
range of units.

Engage with a
range of units.

Reflect and talk
about learning.

Reflect and talk
about learning.

Professional
Learning – in
house induction or
IPC courses.

Access the most
recent versions of
units.

Explore
MyFieldwork.
Invite parents to
Entry and Exit
Points.
Consider the
teachers’ reflective
questions and
identify individual
areas of
professional
development.
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Beyond Year 1

Engage with
Pinboard on
MyFieldwork.
Listen to webinar
recordings to
support
Professional
Learning.
Review rubric
evidence in the IPC
Implementation
Guide and
Recognition and
Accreditation
Guide.
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Explore the
Assessment for
Improving Learning
Toolkit.
Leaders

Designate an IPC leader, provide
them with planning time and ask
them to attend Level 1
Professional Learning.

Visit classrooms,
monitoring and
supporting IPC
implementation.

Define community – those who
need to know about IPC
implementation.

Promote Personal
Learning Goals and
International
Mindedness.

Create an action plan for IPC
implementation.
Lead collaboration in order to:
— Create or adopt a unit route
plan for the school to use
over the academic year
— Define learning as well as
Knowledge, Skills and
Understanding.
— Articulate international
mindedness and global
competence
— Define what is meant by
home/host/heritage/adopted
countries
— Create a vision of the kinds
of people the school is
helping to develop
— Write a Teaching and
Learning Policy and
Assessment Policy to
include IPC.
Community

Attend information sessions
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Consider the
leaders’ reflective
questions and
rubrics and
evidence in the IPC
Implementation
Guide and
Recognition and
Accreditation
Guide.

Use the rubrics in
the IPC Recognition
and Accreditation
Guide to reflect on
the quality of
implementation
and identify areas
of development.
Listen to webinar
recordings to
support
Professional
Learning.

Attend Entry and Exit Points

11

Implementation Guide | 2020-2026

During initial stages and to sustain high quality implementation schools should reflect on:





What does quality implementation in our context look like?
How is consistency in the implementation of the IPC ensured?
How do we know the whole school community understands the IPC?
What do we need to do to maintain quality implementation of the IPC and continue to
improve learning?

The Recommendations for Implementation and Improving Learning (RFIs) resource could also
support schools in identifying where they are now and what progress is needed. (These can be
found in Appendix B of the IPC Curriculum Guide.)

2.1 Planning
Prior to planning, all teachers need access to MyFieldwork. They should be given time to
familiarise themselves with the content and structure so they can efficiently navigate to
relevant information and units for their milepost. They may begin to engage with other
members on the Pinboard to gain further insight into the IPC and the thematic units.
2.1.1 Curriculum planning
The school’s IPC Leader uses the online Route Planner Tool to input whole-school informed
choices about units of learning. It is encouraged that all teachers involved with the
implementation of the IPC are included in the route-planning process in some form, school
leadership teams should provide guidance for the selection and order of units which may be
influenced by resource availability, climate and local context.
Schools may choose to follow the IPC Suggested Route Plan instead of creating their own,
regardless, all teachers should be involved in end of year/milepost evaluations that may
influence whole school future curriculum decisions and unit selection.
Guidance on how to use the route planning tool to build your school’s route plan is provided in
a video under ‘Curriculum’ – ‘Route planner’ on My Fieldwork.
The Learning Goal report generated by the online Route Planner Tool will help you in making
the best unit selections to ensure Learning Goal coverage across the mileposts. Any learning
goals that are required by your national/local curriculum that are not covered by your Route
Plan should be added to the most appropriate unit.
The report is automatically created for each route plan you create which includes:
 Subject timings in number of hours and weeks for the entire milepost
 Total percentage coverage against the IPC Learning Goals
 Percentage coverage against types of goals: Knowledge, Skills or Understanding
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 A complete list of covered Learning Goals for each subject and the all units that these
goals have been covered in
 A list of Learning Goals that have not been covered in each subject by your choice of
units.
2.1.2 Planning for National and Local Curriculum Requirements
Schools can create cross-reference documents to match the IPC learning Goals with any
required curriculum outcomes. Examples for the English National Curriculum are provided on
MyFieldwork.
2.1.3 Medium Term Planning
Teachers need to decide the best sequence for units across a milepost. This may be influenced
by the following and may need whole school considerations:








Level of difficulty in unit content
Subject weighting
Resource accessibility, including single subject teacher availability
Local or international events/resources
Suitability of local climate to tasks
Term lengths and holiday timings
Co-ordination of thematic learning across mileposts (See Appendix A - Units that Progress
through a Theme).

Using the Learning Goals report, teachers within a milepost should collaborate to establish
which Key Skills that are practiced in each unit will be assessed using the Assessment for
Improving Learning Toolkit. Each Key Skill, as with most goals, should be taught several times
to support effective learning. Creating a milepost plan to check coverage of Key Skills is a
useful tool that can also inform assessment and therefore tracking of progress with selected
Key Skills.
Some schools identify Personal Learning Goals as a focus for a ½ term or the period of a unit, in
this situation efforts to map the specified goal to the unit and plan for learner engagement
should be made. If this decision is made at a milepost level, then the focus Personal Learning
Goal should be driven by the unit and/or local events or opportunities.
2.1.4 Planning with the IPC thematic units of learning
While the IPC’s units of learning are detailed and rigorous, it is essential that time is spent
planning, reviewing and potentially adapting units for your own context. Leaders should
allocate time for collaborative planning within and across mileposts, as well as with single
subject teachers. Planning should be supported by the IPC lead and guided by the thematic
units.
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1. Before the Unit starts
Check you have the most up to date version of the unit
1.
2.

Read the unit from start to finish
Begin to identify key tasks for your context/learners, suggested adaptations

Create a medium-term plan
1.
2.

A mind-map is useful to plan the path of the unit, which tasks will/will not be included, (this
should be revisited after the Knowledge Harvest) and resources needed.
Check that all the Learning Goals will be addressed, including Personal Goals.

Identify tasks
1.
2.

Identify if any tasks could be effective home learning activities in an effort to make the most
of class time.
Find ways to link to Mathematics & Language Arts to the unit. Eg. applying skills that have
been learnt in discrete lessons.

Plan for assessment opportunities, locate the relevant Key Skills rubrics
1.
2.
3.
4.
5.

When will learners practice the Key Skills? Which Key Skills will you assess? How?
When and how will you assess Knowledge and Understanding?
What do you expect to see/hear in the Knowledge Harvest?
What might evidence of understanding look like/sound like?
How might this impact the start and pathway of the unit?

Collect resources
1.
2.

Are there any local resources to enhance the unit?
Prepare the letter for parents. Are there any sensitive elements in the unit they need to be
aware of?
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2. During the Unit
Check your timings
1.
2.

Are you being efficient and effective?
Are you following your plans for deep rigorous learning?

What differentiation is needed?
1.
2.

Keep reviewing assessments and seeking input from the learners and adjust your plans
accordingly.
Differentiate for groups or individuals to ensure learning is accessible and appropriately
challenging.

Use the rubrics
1.
2.

Use the rubrics to check Key Skills learning progress.
Use the children's rubrics for self-assessment.

Refer to the Learning Advice
1.

Refer to the Learning Advice to support planning next steps in learning for the class or
individuals.

Keep check of your timings to make sure all subject learning will be covered.
Reflect on the unit
1.
2.
3.

Make notes on what you would do the same or differently next year, including resource
needs/use.
Ask learners for their feedback, read their end of unit reflections
Discuss these with your teaching team and keep your ideas safe to refer to in the milepost and
whole school route plan evaluation session.
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2.2 The Learning Environment
The IPC pedagogy and philosophy should be evident in all learning that takes place throughout
your school and the learning environment (and spaces beyond) have the potential to stimulate
and inspire curiosity and engagement among the school’s learners.
Learning displays which include each step in the Process to Facilitate Learning are an integral
part of learning with the IPC thematic units. They motivate learning, reduce stress and
strengthen neuronal connections through the following:






signposting what is coming next
stimulating agency – learner questions and answers
serve as a record of learning and related tasks
supports making connections between subjects within a thematic unit
promotes making connections between current learning and previous learning.

Children benefit from having explicit Learning Goals shared with them. It helps them to know
what to focus on and to monitor their own learning. Knowledge, Skills and Understanding are
taught, learned and assessed differently. Discussing the Learning Goals and identifying the type
of goal supports learners in thinking metacognitively about their learning. Will they be
memorising or remembering? Will they be practicing or performing? Will they be broadening
their perspective or deepening learning connections?
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3. Seven Foundations of the IPC
The IPC is designed and driven by underpinning foundations that ensure the curriculum
remains learning-focused and puts the goal of improving learning at the centre of what schools
do. The seven foundations form the basis of the IPC and also the criteria for Recognition and
Accreditation. IPC teachers should focus on using the foundation descriptions and reflective
questions to support their practice in the classroom and beyond. School leaders should
consider how the foundations transfer into classroom and leadership practice to improve
learning in the school’s specific context. For more information on each of the foundations refer
to the Curriculum Guide Section 2 and Appendix A for a summary of relevant research.

3.1 Foundation 1 – Learner-focused Personal, International and Subject
Learning Goals
Learning should be at the core of what every good school does, and the overarching question
the IPC asks is ‘How does this improve learning?’ The IPC Learning Goals are so central to the
IPC that it is important to think about the language used when talking to children, colleagues
and with parents. The Learning Goals are organised into 3 distinct but connected sections
summarised below.

Figure 2: Subject, Personal and International Learning Goals
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The Learning Goals are detailed in the International Curriculum Learning Goals document
available on MyFieldwork.
3.1.1 For Teachers
Find out what your school’s definition of learning is and the school’s shared vision of the kind
of people the school is helping to develop. These should be displayed and discussed in your
classroom to aid children in talking about learning. An IPC teacher talks about what children
have learned before they talk about what children have done; this gives the child greater
ownership of their learning and the ability to take the next steps to improve their own learning.
The development of the Personal Learning Goals should be explicitly planned for and
supported within and beyond the classroom. Development of the Personal Learning Goals does
not only happen during IPC thematic units but should be reflected in the whole curriculum and
in all aspects of school life.
Reflective questions for teachers to consolidate and develop practice for foundation 1:
 Are my displays learning focused?
 Is the school’s shared vision for the kinds of people we are developing displayed in the
classroom?
 Do I help learners understand the school’s shared vision?
 Do I provide opportunities for learners to talk about the vision and how it impacts on
learning and behaviour?
 Do I encourage all learners to demonstrate the Personal Learning Goals and the
school’s shared vision at all times?
 Have I included Subject, Personal and International Learning Goals in my planning?
 Do I share the Learning Goals with my learners at the start of lessons?
 Have I informed parents of the Subject, Personal and International Learning Goals and
how to support these at home?
 Do we talk about what we are learning or what we are doing in my class?
3.1.2 For Leaders
Your school must develop a clear definition of learning that is known, visible and shared with
the entire school community - children, teachers, leaders and the community. It is this
definition of learning that underpins the systems and structures of the school and helps
maintain the focus on learning. Schools can use the working definition created by Fieldwork
Education or work with the school community to create an agreed definition.
Fieldwork Education has a working definition of learning which is based on brain research and
this underpins our philosophy about how children learn. Our definition is a ‘working definition’,
which means we review it regularly as research on the brain deepens our understanding around
learning.
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The Fieldwork Education working definition of learning is:
Learning is the process of extending and consolidating our neuronal connections as we acquire
Knowledge, develop Skills and deepen our Understandings.
The school’s definition of learning combined with the shared vision of the kind of person the
school is helping to develop should be the foundation for the culture of the school, everything
a school does should be built upon this, with the vision underpinned by the IPC Personal and
International Learning Goals. There could be other personal qualities and learning dispositions
in addition to the IPC Personal Learning Goals, which your school has articulated in their shared
vision. You will need to consider and plan for how you will develop them within and beyond
the classroom.
Leaders must ensure that the school’s definition of learning and shared vision are available and
understood by all members of the school community.
Reflective questions for leaders to consolidate and develop practice for foundation 1:
 Is there a clear focus in the school on improving learning?
 What systems and structures have been put in place to ensure learning is improving?
 What is the teacher doing to improve learning?
 What are the leaders doing to ensure learning is improving?
 How are the learners demonstrating that they know what they are learning? Can they
reflect on, and improve their learning?
 How are the community supporting children in improving their learning?
 How is the school’s shared vision impacting on improving learning?
 How do teachers bring the school’s shared vision to life? How are they communicating
it to their class and to the community?
 What are leaders doing to ensure the shared vision is embedded in the school culture?
 Is there a planned cycle of review for the shared vision?
 How is the community supporting the shared vision?
 What do the teachers do to ensure that learning is rigorous?
 Is there monitoring of the structures and systems put in place to support rigorous
learning?
This foundation connects strongly to:
 Foundation 2 – A Progressive Pedagogy
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently.
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3.2 Foundation 2 – A Progressive Pedagogy
The International Curriculum utilizes a variety of learning theories to influence its progressive
pedagogy, to improve learning for children all around the world.
The four main categories of pedagogy are:
 Brain based: Promoting retention of Knowledge in the long-term memory
 Constructivism: Connecting new learning to prior learning, learners are actively
engaged in constructing their own meaning.
 Experiential and Active: The learner is fully engaged in learning activities considered to
be iterative and active which ensures acquisition of new Knowledge and development
of Skills and Understanding.
 Metacognition: Learning is improved through learner reflection on what they are
learning, how they are learning, and how learning might be improved.
Learning with the International Curriculum benefits from an environment where learners are
co-constructors rather than passive objects of their education, as evidenced by the Research,
Record and Reflect activities provided in the units. Regardless of whether learners discover
knowledge or are provided with it they must actively process the new information. The tasks
have been designed to be engaging and enjoyable, where learners are able to interact socially
with their peers and with the environments around them. Through the inclusion of reflection in
the Process to Facilitate Learning, the International Curriculum encourages learners to engage
in metacognitive thinking, which they will be able to apply independently in their learning over
time.
Classroom approaches are the agreed practices and documented strategies that contribute to
improving learning through progressive pedagogy in your school. These should be developed
collaboratively and detailed in the school’s Teaching and Learning Policy. This will promote
consistent use of classroom approaches to support improving learning and developing the
school’s shared vision.
3.2.1 For Teachers
Find out what approaches your school has agreed that:
 Develop the kinds of people that the shared vision describes
 Have the greatest impact on improving learning.
Challenge and choice are referenced in the units to provide opportunities for extension and
choice within a task. Teachers should make informed decisions if and when to offer challenges
and whether it will be for all learners or just some.
Choice should be offered whenever possible as it is strong motivator for learning. Choice must
be balanced with teacher direction to ensure breadth of learning as children may default to
familiar methods or resources and avoid challenging or new ways of researching or recording.
Groupings for tasks may be assigned or the learners given choice for who they learn with
depending on the impact on improving learning. Choice may also be offered within content or
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context e.g. researching an element of their home, heritage or an adopted country which will
still allow them to meet the intended learning goals.
Reflective questions for teachers to consolidate and develop practice for foundation 2:
 Do I plan for and use a variety of agreed classroom approaches that improve learning?
 Consider the learning profile of the children you teach. Are all the classroom
approaches applicable?
 Have I adapted the agreed classroom approaches to meet the varied learning needs in
my class?
 Do I plan, teach, differentiate and intervene in a way that ensures learners are engaged
in tasks that are appropriate and sufficiently challenging?
 How do my classroom approaches and systems support the school’s shared vision for
the kinds of people my school is helping to develop?
 Do I provide opportunities for learners to discuss how these approaches improve their
own learning?
 Do I promote challenge and choice in learning?
 How do I differentiate learning to ensure challenge and choice?

3.2.2 For Leaders
The classroom approaches for improving learning and developing the school’s shared vision
should be documented in a Teaching and Learning Policy that is reviewed in a regular cycle.
Classroom approaches should be used consistently across all classes, including single-subject
learning.
The variety of classroom approaches should be shared with the whole school community so
that children, teachers, leaders and community understand the link between how their children
learn in school, improving learning, and the people the school is hoping to develop through the
school’s shared vision.
The experiential and active element of the International Curriculum should promote flow,
helping learners to be fully engaged in their learning. To be effective these learning
experiences require large blocks of time. The school needs to ensure the development of a
timetable that improves learning.
Differentiation of learning tasks is important to ensure that learning is appropriate and
sufficiently challenging for each child to make progress over time. Sufficiently challenging
does not only mean extending learning, but also making learning accessible to all through
reducing or managing challenge to support all learners’ access to the curriculum. Additionally,
children’s voices should be valued and should inform teaching and learning.
Reflective questions for leaders to consolidate and develop practice for foundation 2:
 What classroom approaches does the whole school use to help children develop
towards the school’s shared vision?
 How do the agreed classroom approaches improve learning for everyone?
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 Are they flexible enough to allow for differentiation and meet varied learning needs?
 Do they promote challenge and choice in learning?
 How do teachers decide which classroom approaches and strategies to adopt and how
do they know they are having an impact on learning?
 How does monitoring take place to ensure consistency with agreed approaches across
the school?
 How do learners demonstrate that these classroom approaches have an impact on their
learning?
 What do the leaders do to ensure learning is appropriately challenging, including
managing challenge to ensure curriculum access for all learners?
 How does our timetable support learners in being fully engaged in active and
experiential learning?
 How do you promote both creativity and the use of agreed approaches with teachers?
 Is there a planned cycle of review for the classroom approaches?
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently
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3.3 Foundation 3 – A Process to Facilitate Learning for All
Our research on learning leads us to the conclusion that learning does not follow a single,
uniform process, as it can look and feel different for everyone. However, all IPC units all follow
the Process to Facilitate Learning, with the learner at the centre, which is structured to make
sure that children’s learning experiences are stimulating and therefore effective. It is
recommended that all teachers read the Big Picture in ‘Brainwave: The Brain’ to learn more
about how research has influenced the Process to Facilitate Learning. A brief summary of the
main components is included below.

Figure 3: IPC Process to Facilitate Learning

Entry Point
The Entry Point serves to prime learners for new learning, through promoting curiosity and
generating excitement for the coming unit. Curiosity is essential for motivating learning and
arises from activities that children enjoy and are interested in (Willingham 2014, Hidi &
Renniger 2006). Therefore, when teachers make learning more interesting, children will be
curious and motived to learn more (Greer 2017).
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Another role of the Entry Point is to ‘activate schemata’, it should trigger children’s memories
that may connect to the unit being introduced. Following the Entry Point with the Knowledge
Harvest will provide a genuine insight into what children may already know on the new theme
as the Entry Point has stimulated memories from previous experiences and learning. Without
the Entry Point, the brain is not primed for the new theme and ready to build the connections
essential for learning.
Knowledge Harvest
To effectively address learning needs, teachers in classrooms that are providing differentiated
teaching and learning need information on which to base their decisions. Tomlinson and
Imbeau (2010) identify three elements that teachers can seek information on from learners;
readiness, interest, and learning profile. Readiness is particularly relevant as it is defined as a
student’s current proximity to Knowledge, Skills, and Understanding which can be considered
through comparison to upcoming Learning Goals. Throughout the unit, information gained in
the Knowledge Harvest may influence the teaching approach, resources, scaffolding provided,
grouping and/or adult intervention which may all help move the child from where they are now
to the intended learning goals.
The Knowledge Harvest may reveal the need for curriculum compacting which is a technique
for differentiating instruction that allows teachers to adjust units, such as not repeating content
that children already confidently know. Equally the Knowledge Harvest may indicate that
revision of expected previous learning which has not yet been consolidated in the learners’
long-term memory is needed.
Explaining the Theme
As you learn, your brain is looking for connections between your current and previous learning.
This is why the Knowledge Harvest and Explaining the Theme are such an important part of
any IPC unit – they help children make connections between what they already know and what
they are going to learn. Displaying these supports building stronger connections as learning
continues.
Research, Record and Reflect
While the Entry Point is an exciting and memorable experience, the Research and Record tasks
need to be memorable for learning. The IPC intentionally develops tasks that promote
engagement through being fun, however the focus is on improving learning and the memory of
the ‘fun’ activity must not outlast the intended learning. Explicitly signposting the Learning
Goals steers the children’s thinking towards learning and away from the activity.
The thematic units of the IPC are organised to require recall of previous learning which
supports consolidation of Knowledge and Skills to long-term memory and deepening and
broadening of Understanding. Tasks in each IPC unit should therefore be taught in the
published sequence, with adaptations for differentiation.
Understanding requires making connections and making meaning, to fully engage learners in
this process we need reflective classrooms. While the IPC has provided end of task reflections
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teachers should not be limited to this, the process of reflecting can also take place before and
during a task to help learners use Knowledge, improve Skills, and develop Understanding.
Exit Point
Exit Points provide purposeful closure to a thematic unit as they give a platform for learners to
celebrate and feed forward what they have learnt. They will require children to demonstrate
aspects of all the Personal Learning Goals. Children will need to synthesise their learning and
evaluate the significance of different elements in order to focus on what is important for the
Exit Point. The results of individual learning and progress should be celebrated to promote the
culture of all learning being valid and valuable. It is the process and not just the product of
learning that is celebrated in the Exit Point.
Exit Points can include several elements but require attendance by community members such
as peers or adults to provide the audience and therefore a meaningful experience.
Exit Points can also provide the opportunity for all children to contribute to the broader
community which could be local or global. By including an action element as part of the Exit
Point children will be applying their learning to real world issues and challenges, and leading
their own learning.
Assessment for Improving Learning and Self-Assessment
Assessment for Improving Learning and self-assessment are embedded in the IPC Process to
Facilitate Learning. Assessment is fundamental to the Knowledge Harvest and evident in
Research, Record and Reflect within each task, it could also form an aspect of the Exit Point.
The role of assessment within the IPC is detailed in Foundation 7.
Action
Children can take action throughout the thematic units of learning and/or promote action
during the Exit Point. Action should be learner generated in response to learning, it may take
place at home, in school or the wider community. Ideas for action and the potential impact
should be discussed as they arise within the thematic unit. Action is described in more detail in
Foundation 4 – Globally Competent Learners.
3.3.1 For Teachers
The IPC Process to Facilitate Learning has been specifically designed to improve learning. It is
an essential part of implementing the IPC. Each unit of learning details the stages of the
learning process by giving suggestions for activities at each step. It is recommended that this
process is widely shared with learners in the classroom and the school community.
It is important that the IPC Process to Facilitate Learning is visible in every classroom, with the
unit title clearly visible and an indication of where the learners are in the Process to Facilitate
Learning. This can support children in talking about their learning, knowing where they are in
the process and the next stage. As with all teaching and learning experiences adaptations to
meet specific needs should be made for each class, group or individual learner.
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The introductory pages included in each unit provide a detailed explanation for each stage of
the Process to Facilitate Learning.
Reflective questions for teachers to consolidate and develop practice for foundation 3:
 Do I know why the Process to Facilitate Learning is designed in this way?
 Is the Process to Facilitate Learning displayed in the classroom and used as a teaching
and learning tool?
 Do learners know where they are in the Process to Facilitate Learning?
 Do learners know why the Process to Facilitate Learning is structured in this way?
 How do I use the information from the Knowledge Harvest to inform differentiation?
 Are learners’ questions recorded and responded to during the unit?
 Are additions made to displays to keep a record of learning throughout the unit?
 Have tasks been adapted based on needs, resource availability or local context?
 Do we discuss and reflect on Subject, Personal and International Learning?
 Do I give the learners opportunities to reflect on what has been learned in and across
the thematic units of learning?
 Do learners know they can suggest taking action at any point during the Process to
Facilitate Learning?
 Do I provide opportunities for learners to share their learning with the community?
 How am I engaging with current educational theories, academic or action research?
3.3.2 For Leaders
Learning-focused schools promote a culture of professional learning through discussing current
educational theories and research to identify which could improve learning in their context.
Engagement with research could begin with exploring the research in Appendix A from the
curriculum guide. This will help everyone understand why the IPC and Process to Facilitate
Learning are structured as they are. Schools are encouraged to engage in current research and
carry out their own action research around improving learning. Research should be critically
engaged with, including using the following questions:
 How will/could this improve learning?
 How is this aligned with the philosophy and pedagogy of the IPC?
 What would need to change for it to be implemented successfully in the school?
The Process to Facilitate Learning is repeated many times during an academic year, providing
familiarity and routine to children’s learning journeys. The familiarity principle in social
psychology suggests that people become familiar with something over time when exposed to it
regularly, this leads to comfortability. In the case of the Process to Facilitate Learning, this
comfortability means that children can focus on subject learning, rather than what comes next
since they are familiar with the process or can refer to the learning displays.
There may be times when single-subject teachers are not collaborating with the current
thematic unit. While there are some single subject units available, teachers can also be
supported to create their own units that follow the IPC Process to Facilitate Learning.
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Reflective questions for leaders to consolidate and develop practice for foundation 3:
 What are teachers doing to consistently implement the Process to Facilitate Learning?
 How do single subject teachers use the Process to Facilitate Learning?
 Is learning being differentiated to meet learners needs?
 Can learners talk about the Process to Facilitate Learning and how it supports their
learning?
 Is the community actively encouraged to participate in some stages of the Process to
Facilitate Learning?
 How is the school engaging with current educational theories, academic or action
research?
This foundation connects strongly to:
 Foundation 2 – A Progressive Pedagogy
 Foundation 4 – Globally Competent Learners
 Foundation 7 – Assessment for Improving Learning
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3.4 Foundation 4 – Globally Competent Learners
International Learning is one of the three key IPC areas of learning; it is both a subject of its
own and a lens through which other subjects are explored. The International Curriculum is
unique in defining International Learning Goals that help learners begin the move towards
increasingly sophisticated national, international, global and intercultural perspectives on the
world around them, whilst developing the capacity to take action and make a difference,
resulting in them becoming globally competent learners.
Terminology to support the development of internationally minded and globally competent
learners includes the use of the following throughout the IPC thematic units:





“Home” country is where the child may have been born and/or has cultural roots
“Host” is where the child is living now, where the school is located
“Heritage” countries are where the child’s family originates from
“Adopted” countries enhance learning by allowing for comparison to the
home/host/heritage country through identifying the similarities and differences
between countries.

3.4.1 For Teachers
Find out how your school articulates international mindedness and global competence. Get to
know your class by exploring their home and heritage countries and if they have lived in other
countries that they may still feel a strong connection with. Find out if and how your school
uses adopted country(ies) to enhance the curriculum.
Within each unit learners explore and engage with global content as well as making
connections to their local area. International Learning gives learners the opportunity to develop
a curiosity for the world around them and the appreciation of different viewpoints. It is
essential to plan rich and varied engagements to help children to develop international
mindedness and engage with different viewpoints. Learners should have the opportunity to
take positive action in response to local or global issues they have been learning about.
The Sustainable Development Goal end of year units and numerous International Tasks provide
further opportunities for children to develop understanding through connecting with local and
global issues and potential actions learners can take.
Reflective questions for teachers to consolidate and develop practice for foundation 4:
 Do I provide opportunities for learners to develop international mindedness in all my
lessons, beyond the IPC International Learning Tasks?
 Do I provide opportunities for learners to consider multiple perspectives?
 Do I help learners engage with local and global content?
 Do I refer to the Sustainable Development Goals?
 Do I encourage learners to suggest and take action on local or global issues?
 Do we discuss international mindedness and global competence?
 How do I acknowledge and/or celebrate the different home languages and cultures in
my class?
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3.4.2 For Leaders
Schools should create their own articulation of international mindedness and global
competence that is appropriate to their context. The whole community of staff, learners and
parents/guardians should be involved in this process. By taking ownership of international
mindedness schools will be able to create a culture of global competence that is realistic and
relevant. To support this, we offer our own current working definition on International
Mindedness and Global Competence, which can be found in the Curriculum Guide, in Appendix C.
Schools need to define what is meant by “home”, “host” and “heritage” countries; where needed
to enrich the curriculum, schools should select “adopted” countries for the learners to engage
with. These countries can be adopted by the school, milepost, year group or class. Some schools
assign an adopted country for specific units e.g. Brazil when learning about the rainforest.
Schools should provide multiple opportunities, within and beyond the classroom, for children to
demonstrate and deepen their understanding of international mindedness over time and as
they progress through the school. To become more globally competent, learners should be
encouraged to take positive action locally or globally, for example by protecting and preserving
the environment, responding positively to social issues and sharing their learning with others.
What we hope global competence will add to the curriculum is the sense that children are
capable of influencing change, which can be both positive and negative. The mapping
document, on MyFieldwork, which indicates which units link to which Sustainable Development
Goals can be used to identify local or global issues for children to influence. In some cases, this
may require a whole school and community approach with support from home. Some actions
that children initiate may challenge behaviours and decisions at home; we hope that parents
will discuss these with their children and consider their suggestions.
Schools should reference global competence in their language policies as bilingualism and
multilingualism support developing globally competent learners. Celebrating the diversity of
the school community through language, celebrations and exploring multiple perspectives are
encouraged. Schools are encouraged to provide books in multiple languages to foster home
language development as well as allowing home learning to be carried out in a language other
than that of instruction. They may choose to facilitate language classes led by professionals or
community members as part of the timetable or extra-curricular activities.
Reflective questions for leaders to consolidate and develop practice for foundation 4:
 How does the school help learners to gain a sense of ‘self’ and ‘other’?
 How are home languages used by learners?
 How are learners engaging with the school’s articulation of international mindedness
and global competence?
 Is there a cycle of review for the articulation of global competence and international
mindedness?
 What are leaders doing to embed international mindedness and global competence in
the school?
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 How do you ensure international learning is happening? (As the International task is the
last task in many units it can be threatened by timing issues.)
 How are learners making active, positive contributions to society locally or globally?
 How is the school helping the community to understand the importance of developing
multiple perspectives?
 How are the community supporting the development of multiple perspectives?
 How is the diversity of the school community acknowledge and/or celebrated?
 Is global competence in evidence in the school?
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 2 – A Progressive Pedagogy
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently
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3.5 Foundation 5 – Knowledge, Skills and Understanding are taught,
learned and assessed differently
Knowledge, Skills and Understanding are all considered valuable and important enough to be
included in the International Curriculum. The Learning Goals have been written to make it
explicit whether Knowledge, Skills or Understanding is being learned.
Knowledge, Skills and Understanding are sufficiently different to be taught, learned and
assessed differently. We expect teachers to signpost the type of learning to children and
engage in dialogue with them about what they are learning, what type of learning it is and how
they are learning it.
Awareness of the important differences between how Knowledge, Skills and Understanding are
taught, learned and assessed can facilitate improved learning; for example, if children are
learning a skill, then they will know that it is something they have to practice, and through
metacognition will be able to draw on strategies they have used previously to help them make
progress.
Fieldwork Education’s current working definition for Knowledge, Skills and Understanding is
available in Appendix C of the Curriculum Guide.
3.5.1 For Teachers
Learning Goals are identified for each task in a unit of learning, which could be any
combination of Knowledge, Skills and Understanding. All of the Knowledge Learning Goals
start with ‘To know’, all of the Skills Learning Goals start with ‘Be able to’ and all of the
Understanding Learning Goals start with ‘Understand’. Tasks can be adapted provided that the
listed Learning Goals are still met.
Child friendly versions of the definitions for Knowledge, Skills and Understanding should be
displayed in the classroom. These should be referenced when discussing the Learning Goals at
the start of a task. This is one example of signposting and helps the children associate the type
of Learning Goal with how learning is happening.
Reflective questions for teachers to consolidate and develop practice for foundation 5:
 Are child friendly definitions of Knowledge, Skills and Understanding displayed in the
classroom?
 When sharing the Learning Goals for a lesson, do I signpost whether they are
Knowledge, Skills or Understanding goals?
 Do learners know when and how they are learning Knowledge, Skills or Understanding?
 Do we talk about the differences between Knowledge, Skills and Understanding in
teaching and learning?
3.5.2 For Leaders
Schools can use the definitions of Knowledge, Skills and Understanding used by Fieldwork
Education or develop their own. The definitions should be used across the school by all
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teachers to help children distinguish and articulate the differences. Age-appropriate definitions
along with icons can be created to make them accessible to all children.
Schools should share their definitions of Knowledge, Skills and Understanding with the
community so that parents can develop an understanding of the key differences between the
IPC Learning Goals in terms of Knowledge, Skills and Understanding and how these impact on
their child’s learning.
Reflective questions for leaders to consolidate and develop practice for foundation 5:
 Have we defined learning and Knowledge, Skills and Understanding in our school?
 Are the definitions accessible to all learners and members of the community?
 Does the school value the significance and development of Knowledge, Skills and
Understanding?
 What impact do the differences between Knowledge, Skills and Understanding have on
the teaching and learning?
 How is the school sharing the differences between teaching and learning Knowledge,
Skills and Understanding with the community?
 Does the community know about the differences and the impact that they have on
learning? How do you know?
 Is there a planned cycle of review for the definitions of Knowledge, Skills and
Understanding?
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 2 – A Progressive Pedagogy
 Foundation 7 – Assessment for Improving Learning
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3.6 Foundation 6 – Connected Learning
The International Curriculum promotes connected learning, in a variety of ways. Connected
learning is multifaceted, involving goals, process and products of learning.
 Goals: Connecting subject goals though themes e.g. day and night in Science &
Geography goals.
 Process: Collaborative learning, within and beyond the classroom.
 Products: Using Art skills to record learning in another subject or using Mathematics
skills to present Science results in a graph.
Learning is interdependent, through connecting ideas to subjects and between subjects, and
prior learning to current learning so that the connections in the brain are reinforced (Jensen,
2008). In the IPC, various subjects are included in different thematic units of learning so that
learners can engage in dialogue from different viewpoints. This enables children to see the
wider context of their learning and to make connections both within and across different
subjects. Each subject has its own set of IPC Learning Goals and it is important that learners
recognise the subjects as being independent and distinctive, yet interdependent.
3.6.1 For Teachers
The thematic units include a range of subjects, teachers are expected to make the subject
learning explicit so the learners can articulate what subject they are learning and how this
connects to their learning in other subjects. Teachers should encourage learners to learn
through the “lens of a scientist” or the “lens of a historian” or thinking “as a scientist…” or “as a
historian…” so that learners can begin to develop their understanding of the world around them
from different viewpoints.
Mathematics, Language Arts and ICT & Computing links are made within tasks. These identify
relevant Learning Goals and the opportunity for engagement. To avoid cognitive overload, a
threat to learning, these links should not be used for new teaching and new learning but for
learners to transfer and apply what they already know, can do and understand to new contexts.
Collaboration is a form of connected learning and should be promoted through group and pair
learning opportunities with shared responsibilities. Collaborative learning connects learners
and fosters learning focused dialogue. Opportunities to learn together with peers from other
classes and to collaborate beyond the school should be facilitated, harnessing digital
technology where applicable.
Reflective questions for teachers to consolidate and develop practice for foundation 6:
 Do I help the learners make connections to previous learning within and beyond the
unit?
 How are the links between subjects signposted in the classroom?
 Do I help learners connect different subjects to fully explore themes?
 How is learning through independent subjects helping learners develop different
viewpoints?
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 Do I help learners use subject viewpoints in developing broader and deeper
understanding?
 Do I include Mathematics, Language Arts and ICT & computing links in learning when
appropriate?
 Do I use various grouping structures that improve learning?
 How is the community as well as local and digital resources used to extend
collaboration through connecting children safely to others?
 Can learners articulate how the learning is relevant to them now and in the future?
3.6.2 For Leaders
Organising learning in thematic units helps children to see how subjects are both independent
and interdependent enabling children to see connections between their learning, and transfer
skills through and across different subjects, and talk about a theme from different viewpoints.
(A historian, artist, geographer etc). Engaging in learning from different viewpoints promotes
disciplinary thinking within broader themes. Opportunities for the community to learn how
subjects are represented in thematic units and how this helps to develop learner’s different
viewpoints should be planned. Parent letters are provided for each unit of learning which
support this.
Schools should arrange physical spaces to support collaboration, including giving consideration
to desk type and organisation in classrooms. Learners should be encouraged to connect with
each other, sharing responsibilities within tasks and having learner focused conversations.
Building a resources bank for each unit of local experts, professionals and interesting
accessible spaces, can be useful for providing opportunities for collaboration beyond the
classroom. Children should also be given the opportunity to share their learning with peers
across age groups, with the school community and beyond. Within the community, multi-age
learner collaboration can be promoted through engaging in units on common themes at the
same time which can include shared Exit Points. (See Appendix A - Units that Progress through
a Theme.)
Language and Mathematics Knowledge, Skills and Understanding can be applied during units.
Some schools chose to map their sequence of Language Arts or Literacy and Mathematics
learning to the thematic units to plan for opportunities to revisit and apply that learning in new
contexts.
Reflective questions for leaders to consolidate and develop practice for foundation 6:
 How are teachers signposting the links between the different subject areas to support
learners in making connections?
 How do independent yet interdependent subjects develop the understanding of
different viewpoints?
 What are leaders doing to ensure themes are explored in a way that leads to learners
developing different viewpoints?
 How are resources in the community and locality identified and evaluated in an effort
to extend collaboration through connecting children safely to others?
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 Has any thought been given to mapping Language Arts Learning Goals to the thematic
units? Would this improve learning in your context?
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 4 – Globally Competent Learners
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3.7 Foundation 7 – Assessment for Improving Learning
‘Assessment in education must, first and foremost, serve the purpose of supporting learning’
(Black and Wiliam, 2012 p. 11).
The design of the International Curriculum endorses the assertion that learning and assessment
work together; the purpose of assessment is to guide next steps and improve future learning.
Assessment is integral to the Process to Facilitate Learning and it is recommended that
assessment should take place regularly to allow for instructional adaptations, revised goal
setting, feedback or even curriculum compacting.
3.7.1 For Teachers
While teachers are expected to plan for assessment opportunities, the reality is that learner
performance, interactions and questions provide a constant stream of important information
that the teachers should be using on an ongoing basis to inform future planning.
Assessment of Knowledge: the “know about” Learning Goals can be assessed during or at the
end of each subject and at the end of the unit. Fieldwork Education suggests that the
assessment of Knowledge should be carried out through a variety of formats. These may
include multiple choice questions, beginning and end of unit quizzes, verbal questioning,
Knowledge based activities – e.g. matching, ordering, sorting and vocabulary checks. The
Knowledge Harvest is used to find out what the children know at the start of a unit which they
can add to as they build on their prior learning. To improve learning Knowledge, assessments
should be regular, simple, spaced and low stakes.
Assessment of Skills: the “be able to” Learning Goals, are ideally assessed through observing
children engaged in performing the Skill, however it is probably not possible to assess all
learners in this way at the same time.
Assessment of Key Skills may include assessment of both the product and/or the performance
of the skill to inform next stages of teaching and learning.
 When assessing the product, teachers ask: What evidence does this product provide of
the child’s application of the Key Skill? What Skills learning would help them improve
their product?
 When assessing skills performance, teachers ask: What evidence can I observe of the
Key Skill in action? What Skills learning would help them improve their performance?
The Assessment for Improving Learning Toolkit supports teachers in assessment of progress
with Key Skills as identified in the IPC Learning Goals. Collecting evidence of skills
performance using audio visual equipment may be appropriate and can provide valuable
information for both teachers and learners.
The toolkit contains three components all designed to help improve learning:

Fieldwork Education Ltd | Registered company 03299897, UK

36

Implementation Guide | 2020-2026

 Teachers’ rubrics: these help teachers observe and record objectively the stage at which
children are performing Key Skills in terms of ‘beginning’, ‘developing’, ‘mastering’ and
‘innovating.’
 Children’s rubrics: these are child-friendly versions of the above, in age appropriate
language, for children to use when self and peer-assessing.
 Learning Advice: specific guidance and advice, which provides meaningful feedback that
helps children to move from one level to the next with their skills performance. This
advice, which includes activities, can also be shared with parents so they too can
support the child with improving learning. This needs to be used during learning to
allow time for learners to take action.
The rubrics can be used at any stage within the Process to Facilitate Learning. For example:
 prior to learning through adding a Skills element to the Knowledge Harvest
 during learning to promote meaningful use of Learning Advice with time to take action
 as part of final unit reflections, Key Skills occur in more than one thematic unit per
milepost goal setting for when they next appear can be useful.
Observing learners when practising skills can provide diagnostic information for the
identification of learner needs, as well as opportunities for feedback to improve learning. It is
not realistic to expect a teacher to observe all learners in the moment, as they practise or
demonstrate each Key Skill. Only one Key Skill per task should be assessed, guidance on what
and how to assess are provided in the unit tasks. Teachers should refer to their medium-term
planning for the Key Skills overview for their milepost.
The following assessments of Key Skills are all encouraged:
 Self-assessment against the children’s rubrics, goal setting driven by the Learning
Advice.
 Peer-assessment using the rubrics and generating feedback based on the Learning
Advice.
 Teacher assessment against the teacher rubrics, feedback guided by the Learning
Advice.
Further information can be found in the Assessment for Improving Learning Toolkit, Frequently
Asked Questions which are provided on MyFieldwork, under Curriculum, Assessment.
Assessing Understanding: the ‘understand’ Learning Goals, can be assessed throughout the units
of learning. Multiple opportunities for learners to demonstrate their Understanding of the
Subject, Personal and International Learning Goals should be offered throughout the unit. The
demonstration of Understanding can take different forms, such as: end of subject and unit
reflections, reflective discussions, transfer between home and school, reflective journals, as
well as Exit Points.
Understanding is personal, and connections have to be made actively by the learner in order to
make meaning. Multiple opportunities should be offered for learners to develop and
demonstrate their Understanding. Learners should be given opportunities to transfer their

Fieldwork Education Ltd | Registered company 03299897, UK

37

Implementation Guide | 2020-2026

Understanding, to demonstrate, develop and deepen Understanding through explanation,
application, self-reflection, interpretation and the Understanding and empathizing with
multiple viewpoints.
Assessing understanding involves any or all of the following at different times as appropriate:







A collection of evidence over time
Teacher judgment
Open ended task construction
Application of thinking skills
A certain breadth of knowledge so that connections can be made
Multiple opportunities that are designed in different ways.

It is important to note that there are degrees of understanding, that can be indicated by breadth
or depth and are influenced by personal experience and perspective, including empathy for
others’ perspectives. As part of the initial process teachers are encouraged to discuss what
evidence of understanding may look like in the unit. Later they can share evidence of learning
and discuss how it indicates developing understanding.
Reflective questions for teachers to consolidate and develop practice for foundation 7:
 How do I know that my learners have learned what I planned?
 How does assessment inform my planning?
 Do learning displays show evidence of learner progress over time?
 Do I select appropriate methods for assessing Knowledge, Skills and Understanding?
 Have I planned multiple assessments for Knowledge to stimulate recall and support
retention?
 Do I share the rubrics with learners before learning?
 Do I co-create or communicate task-based success criteria?
 Are learners using the Learning Advice from the Assessment for Improving Learning
Toolkit?
 How do my learners respond to feedback?
 Do I collect evidence to support assessment of understanding?
3.7.2 For Leaders
Schools need to consider and plan for how they are going to assess the IPC Learning Goals,
recognizing the differences between Knowledge, Skills and Understanding and how they can
effectively be assessed. While opportunities to assess Key Skills is identified in the tasks, the
various uses of the rubrics and Learning Advice should be defined alongside agreed classroom
approaches. Schools should develop an Assessment Policy as part of, or separate to, their
Teaching and Learning Policy. The Assessment Policy should include age appropriate strategies
and procedures for the assessment of Knowledge, Skills and Understanding that are used by
teachers in all subjects.
Leaders should collect and analyse assessment information on Knowledge and Skills so that
they can make informed decisions about how to improve learning for individual learners,
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classes, mileposts and the whole school. Leaders can support the sharing of effective practice
amongst teachers from all mileposts through meetings, peer observations or sharing evidence
of learning.
Leaders may wish to provide a digital tool to facilitate recording of assessment data. Fieldwork
Education have identified a range of digital tools provided by assessment providers, on which
you can record, track and analyse children’s progress against the Key Skills. These systems also
provide data for evaluating curriculum implementation, monitoring and accountability. You can
also record comments and observations, attach evidence, and generate reports to share with
parents through these systems or you may choose to do this through learner portfolios. A list of
these tools can be found in the community section of MyFieldwork.
Assessment of learning
This can be overused in schools where it becomes about generating data on learners rather
than improving learning. Through implementing the International Curriculum, schools are
encouraged to carefully consider the frequency of summative assessment, the preparation of
information provided to children and their families and the way that results are communicated.
Personal Learning Goals
The Personal Learning Goals have not been designed to, and are not intended to be assessed
although success with these can be recorded and shared with parents and the community. It is
recommended that learners drive any recognition and reward related to Personal Learning
Goals. Learners are also encouraged to take the opportunity to self-reflect, celebrate and set
aims to improve their demonstration of the Personal Learning Goals.
Reflective questions for leaders when consolidating and developing practice for foundation 7:
 How are you ensuring assessment is used to improve learning?
 How do teachers purposefully plan for assessment?
 What are the range of assessment approaches for Knowledge, Skills and Understanding
used by teachers to improve learning?
 How do learners know they have learned something successfully and how do they know
what to do to improve?
 How do you know assessment of Knowledge, Skills and Understanding is improving
learning?
 What school systems are in place to track progress?
 How do these influence curriculum decisions and efforts to improve learning?
 To what extent are rubrics used for moderation of Key Skills?
 To what extent are teachers encouraged to discuss what evidence of Understanding
learners might demonstrate?
This foundation connects strongly to:
 Foundation 2 – A Progressive Pedagogy
 Foundation 3 – A Process to Facilitate Learning for All
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently
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Appendices
Appendix A – Units that Progress through a Theme
(Green units are in the IPC suggested route plan NC2014, using MP1 revised units from 2020.)

Learning Theme

Milepost 1 Unit

Milepost 2 Unit

Milepost 3 Unit

The art and science of
learning

Brainwave – The Brain

Brainwave

Brainwave

Science Themes
Changing materials

Brainwave –
Metacognition

Milepost 1 Unit
Freeze It!

Milepost 2 Unit
Shake It!

Milepost 3 Unit
Bake It!
Making New Materials

Classifying materials

What’s It Made Of?

Material World

From Bronze To
Bioplastic!

Time And Place, Earth
And Space

Space Scientists

The Magic Toymaker
Earth & space

Seeing The Light

Space Explorers
Mission to Mars

Electricity & energy

It’s Shocking!

Bright Sparks

Full Power!

Forces

Push Me, Pull You

Feel the Force

Fascinating Forces!
Fairgrounds
Making Things Go

Habitats

The Earth: Our Home

Land, Sea And Sky

Extreme Survivors

Do You Live Around
Here?
Health and wellbeing

How Are You?

Shaping Up…
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We Are What We Eat

The Generation Game

If You’re Happy And You
Know It

Living things: Humans

Super Humans

Drugs Education
Express Yourself
Growing Up

How Humans Work

Being Human

Live And Let Live

The Nature Of Life

Green Fingers

Let’s Plant It!

Existing… Endangered…
Extinct?

Sensational
Living things: Plants
and animals

Roots, Shoots and Fruits

Sound and light

History & Geography
Themes

Look and Listen

Milepost 1 Unit

Change and natural
forces

Turn It Up!

Milepost 2 Unit

Active Planet

Look Hear!

Milepost 3 Unit

Climate Control
Weather And Climate
What A Wonderful
World

Finding out about the
past

Time Travellers

Footprints From The
Past

The Time Tunnel

Treasure
Globalisation and
economics

Saving The World

Going Global

Young Entrepreneurs

The Holiday Show

Chocolate
What’s On The Menu?
Inventions and
development

From A To B
Hooray… Let’s Go On
Holiday!

Inventions That
Changed The World

What Price Progress?
Black Gold?

All Aboard
Gateways To The World
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Temples, Tombs And
Treasures

Past civilisations

Scavengers And Settlers
People, places and
culture

Who Am I?
Let’s Celebrate
A day In The Life

Different Places, Similar
Lives
Living Together

AD 900
The Great, The Bold And
The Brave
Building A Village
Here And Now, There
And Then
Moving People

Buildings

They See The World
Like This
Physical geography

Treasure Islands

Island Life

Earth As An Island
Go With The Flow

Significant people

People Of The Past

They Made A Difference

Champions For Change

Other Themes

Milepost 1 Unit

Milepost 2 Unit

Milepost 3 Unit

Fashion

3D Designers

Creative industries

Digital Gamers
Language

The Stories People Tell

Bienvenue en France

Tour du Monde
Myths And Legends
The Story Of English

Media and
communication

Creators And
Communicators

Paintings, Pictures And
Photographs

Making The News

Success With Silver

Going For Gold

Learning Safely Online:
ICT
Olympics

Bringing Home Bronze
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Appendix B – IPC Glossary
Definitions of key IPC terminology
Many of the terms in education have different meanings which is further exacerbated by the
international context in which our members function. We are providing a short glossary to
clarify how certain terminology and phrases are used in the International Curriculum.
Term used in IPC Core Documents

Fieldwork Working Definition

Challenge

A rigorous learning experience that motivates learners to
learn more, learn more deeply or transfer and extend
learning.

Classroom approaches

Agreed, demonstrated and documented structures and
strategies that contribute to improving learning.

Culture (of the school)

‘The way we do things here’, connected to the school’s shared
vision. The most successful schools - the schools in which
children learn best academically, personally and
internationally - are those that are able to embed improving
learning into the school culture where this aim drives
everything they do.

Curriculum compacting

A differentiation technique that means teachers adjust the
curriculum for students who have already mastered the
material to be learned, replacing known content with new
content or enrichment options.

Different viewpoints

Informed by subject lenses. How would a historian or scientist
view/engage with this? Being able to reflect on, look at and
discuss different viewpoints relating to the same theme. As
opposed to Multiple Perspectives which are informed by age,
gender, culture and nationality.

Evidence of learning

What is seen or heard that shows learning is in progress,
which can be collected through observation, discussion or
viewing products of learning and maybe used for assessment
purposes.

Implementation

The initial and continued use of the International Curriculum
in school to improve learning.

Multiple perspectives

Informed by characteristics such as age, gender, culture and
nationality as opposed to Different Viewpoints which are
informed by subject lenses.
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MyFieldwork

Online platform for accessing International Curriculum
documents, units of learning and community area.

Pedagogy

The method of teaching, what teachers do in the classroom to
lead learning. (Progressive pedagogies referred to in IPC are
Metacognition, Constructivism, Experiential and Active and
Brain based.)

Personal Learning Goal Community
Indicators

How the community (parents etc.) are expected to behave
that reflects the Personal Learning Goals.

Pinboard

Members area to share ideas, celebrate learning, ask
questions, and connect with other schools.

Rigour

The International Curriculum definition of rigour is adopted
from the Glossary of Education Reform, stated as: ‘learning
experiences that are sufficiently and appropriately
challenging for individual children or groups of children, not
simply difficult’

Single subject teachers

Teachers who are not class based but have responsibility for
teaching and learning in a single subject such as Art, ICT,
Music or PE.

Structures and systems

Practical manifestations of policies to help schools run
effectively and smoothly; they define how things are done for
example: assemblies, parent evenings, reports, staff meetings,
displays, etc.

Shared vision

Using the IPC Subject, Personal and International Learning
Goals as a foundation; an aspirational description of the
people the school is helping to develop.

Single subject unit

Follows the Process to Facilitate Learning with tasks to meet
Learning Goals for just one subject.

Thematic unit

Follows the Process to Facilitate Learning and includes tasks
for 2 or more subjects.
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