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1. Introducing Fieldwork Education
Fieldwork Education has been improving learning in schools for more than 30 years through
the International Early Years Curriculum (IEYC), International Primary Curriculum (IPC) and
International Middle Years Curriculum (IMYC).
We support this with our professional learning range for schools and a rigorous accreditation
process. Our support for schools is shaped around the unique developmental needs of each
learning age group, with the aim to strengthen children’s moral, social and cultural
development.
From the very start, our focus has been on helping schools improve learning, and we have since
supported thousands of schools in over 90 countries worldwide.

Figure 1: Fieldwork Education company model
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1.1 International Curriculum origins and development
The International Primary Curriculum (IPC) was first introduced by Fieldwork Education in 2000
and was one of the fastest-growing international programmes in the world. The IPC was
developed as a curriculum that supported learning, irrespective of the geographic location of
the school or the nationalities and cultural background of the learners. Originally written for a
specific cohort of schools that were established to provide education for the children of a large
company’s employees and then expanding into other international and state schools, the IPC is
now present in more than 1000 schools in over 90 countries and celebrated its 20th birthday in
2020.
The International Middle Years Curriculum (IMYC) was introduced in 2011 in response to
demand from IPC schools asking for a curriculum to meet the needs of learners beyond the
primary years. The IMYC was developed using neuroscientific research on the teenage brain and
how it learns and has been designed to meet these needs. The IMYC is now used in over 150
schools in more than 60 countries.
The International Early Years Curriculum (IEYC) was introduced in 2016 after new research and
feedback from member schools demonstrated that early years settings needed their own
curriculum to meet the needs of children at such a crucial stage of development. The IEYC is
now used in over 500 schools and early years settings in more than 60 countries.
At Fieldwork Education, we are committed to improving learning; supporting teachers and
school leaders all around the world with curriculum implementation. Fieldwork Education
utilizes educational research to continuously enhance and review the International Curriculum
to ensure it remains a relevant, leading international curriculum for learners.
Today’s children face more diverse challenges and opportunities than any generation before
them; climate change, political change, inequality, migration, an accelerating pace of
technology and access to more information than ever before are just some of the issues that
our children will face in their lives.
1.1.1 Vision and Philosophy of the International Curriculum
Aim
The International Curriculum aims to improve learning in schools by supporting teachers and
leaders through the provision of internationally researched curriculum materials and engaging
units of learning.
Philosophy
Central to the International Curriculum is the belief in, and commitment to, the holistic
development of learners through enjoyable academic, personal and international learning that
prepares them for opportunities and challenges now and in the future.
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Programme graduate
Through the International Curriculum, which supports teachers and leaders, learners are
encouraged to be globally competent (Boix Mansilla and Jackson, 2013), future ready, socially
conscious and motivated to positively contribute within a local and/or global context.
Schools create their own shared vision for the kind of people they are aiming to develop in
their schools. This is informed by the philosophy and foundations of the IPC and should be
clearly articulated by each school. (See Section 3: Getting Started with the IPC – Creating
shared definitions.)
1.1.2 Foundations of the International Curriculum
Our seven foundations for improving learning are summarized below and detailed in Section 3.
Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
Foundation 2 – A Progressive Pedagogy
Foundation 3 – A Process to Facilitate Learning for All
Foundation 4 – Globally Competent Learners
Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently
 Foundation 6 – Connected Learning
 Foundation 7 – Assessment for Improving Learning
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2. Introducing the International Primary Curriculum (IPC)
The IPC is an internationally researched curriculum for learners aged 5-11 years old, presented
to schools through core documentation, practical materials and supporting resources. The IPC is
made available to schools through the MyFieldwork platform and consists of:
 Curriculum documentation, featuring:
— Curriculum Guide
— Implementation Guide
— Recognition and Accreditation Guide
 Developed units of learning to guide learning and teaching activities and tasks
 IPC-specific professional learning and support services

2.1 Curriculum documentation overview
Fieldwork Education provides an architecture of core documentation that has been designed to
support schools throughout their journey with the IPC. From the initial introduction as a
curriculum and subsequent adoption by the school, through implementation and development,
to the school’s accreditation and re-accreditation of the IPC.
The International Curriculum’s seven foundations for improving learning provide the structure
for each of our core documents.
Curriculum Guide

Implementation Guide

Recognition and
Accreditation Guide

This Curriculum Guide aims
to provide an introduction
and overview of the
curriculum and introduce
schools to the research
underpinning the curriculum
and the subsequent
philosophy, design and
impact of the IPC.

The Implementation Guide
aims to provide teachers and
leaders with advice on how
to implement, review and
develop the IPC in schools
and classrooms. It is not
intended that this is just for
initial implementation but is
a reference document for
continued support.

The Recognition and
Accreditation Guide aims to
provide teachers and leaders
with a detailed set of criteria
and standards to evaluate
impact and rigour of IPC
implementation. These can
be used internally as a selfreview process or as external
accreditation by the
International Curriculum
Association.

Leaders and administrators in schools should read and make use of all three of the IPC Core
Documents.
Leaders of teaching and learning (e.g. IPC leader) should be guided by both the Curriculum
Guide and Implementation Guide. This includes the extensive practical support and reflective
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practice questions for both teachers and leaders. The Recognition and Accreditation guide
provides further detail and can be used as a reflective tool for quality assurance. The rubrics
and evidence lists describe expectations for schools which leaders can use to both monitor and
guide the implementation of the IPC.
IPC teachers should focus on using the Implementation Guide to support their practice in the
classroom and beyond, this includes the practical and reflective questions to support ongoing
implementation. ‘Teachers’ is inclusive of class teachers, single subject teachers, learning
assistants and any other adults that directly impact teaching and learning as appropriate to the
school’s context as the IPC has relevance to all these roles.

2.2 Units of learning
Central to the International Curriculum is the aim to improve learning for all learners in IPC
schools. The IPC provides teachers with thematic units of learning, which outline key activities
and tasks that ensure the delivery of the IPC in the classroom, guided by the underpinning
research inherent in its design.
The units of learning are specifically designed for each ’milepost’ on appealing themes that
provide age appropriate learning. A ‘milepost’ is two years of learning driven by a selection of
Learning Goals; there are 3 mileposts across 6 years of primary schooling. A range of subjects
are included in each thematic unit, the IPC is further enhanced by shorter single subject units
for Science, PE, Art and Music.
Each unit of learning has been carefully developed to support teachers of the IPC to implement
the internationally researched curriculum maintaining the focus on improving learning. All
units of learning can be found on the MyFieldwork platform accompanied by rubrics for the Key
Skills and Learning Advice which aids children’s progress through the levels of skills
performance.
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3. Seven Foundations of the IPC
The IPC is designed and driven by underpinning foundations that ensure the curriculum
remains learning-focused and puts the goal of improving learning at the centre of what we do.
The following seven underpinning foundations form the structure of the IPC and also the
criteria for Accreditation.

3.1 Foundation 1 – Learner-focused Personal, International and Subject
Learning Goals

Figure 2: Subject, Personal and International Learning Goals
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Learning should be at the core of what every good school does, and the overarching question
the IPC asks is ‘How does this improve learning?’ The IPC Learning Goals are so central to the
IPC that it’s important to think about the language used when talking to the children, with
colleagues and with parents. An IPC teacher talks about what children have learned before they
talk about what children have done. The clear, precise Learning Goals give schools, teachers
and leaders the chance to do that much more easily. The Learning Goals are organised into 3
distinct but connected sections.
3.1.1 Subject Learning Goals
The clearly defined Learning Goals of the International Curriculum were developed with
teachers from our member schools and beyond, with reference to over twenty different national
and regional curricula.
The Subject Learning Goals cover the Knowledge, Skills and Understanding that children
should learn in:












Art
Design, Technology and Innovation
Geography
Health and Well-Being
History
ICT and Computing
Language Arts
Mathematics
Music
PE
Science

A full set of subject goals is available in the International Curriculum Learning Goals document.
3.1.2 Personal Learning Goals
With a world that is increasingly volatile, uncertain, complex and ambiguous, we know that our
learners will face challenging circumstances. Whether consciously or not, the Personal Learning
Goals cultivate within us, a set of ways of approaching challenges, and they strongly shape our
attitudes and capabilities as thinkers and learners. For this reason, if learners are to flourish and
overcome challenges, their dispositional qualities must be a key area of focus for teachers and
school leaders. It has been argued that there is a need for increased focus on soft skills as we
enter the fourth industrial revolution; with increasing levels of artificial intelligence, equipping
learners with skills that artificial intelligence cannot emulate is more important than ever
before.
The aim of the Personal Learning Goals is to develop character and attitudes, rather than
Knowledge, Skills and Understanding. Hence, they are constructed with the preceding sentence:
To be ________, I aim to ________.
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The 8 Personal Learning Goals are all things we can be:









Adaptable
(a) Communicator
(a) Collaborator
Empathetic
Ethical
Resilient
Respectful
(a) Thinker

Each Personal Learning Goal has a number of indicators with progression through the
mileposts. These are included in the International Curriculum Learning Goals document
alongside the Subject and International Learning Goals. Opportunities to experience and
practice these specific goals will be built into the learning tasks found within each unit of
learning. Learning about these qualities through studying people in History and International
will help children understand the benefits and complexities around developing these Personal
Goals. It is expected that the Personal Learning Goals as part of each school’s shared vision will
be promoted beyond the classroom through whole school events such as sports days,
celebrations and assemblies.
Schools should take the opportunity to include their community in expectations around
modelling and demonstrating the Personal Learning Goals. This may include developing
community indicators for each of the Personal Learning Goals.
3.1.3 International Learning Goals
The International Curriculum is unique in defining International Learning Goals that help
learners begin the move towards increasingly sophisticated national, international, global and
intercultural perspectives on the world around them, whilst developing the capacity to take
action and make a difference.
The development of an inquisitive mind and a sense of curiosity about the world and its people
is essential for international learning. It facilitates the acquisition of investigative skills which
helps learners to overcome feelings of bewilderment or uneasiness that they might experience
when faced with unfamiliarity. Furthermore, it raises their awareness of the differences
between cultures and societies as well as the commonalities that bind humanity together. An
understanding of diversity is essential to fostering mutually beneficial collaboration among
different nations and peoples, creating a platform for the sharing of learning around the world.
The expectation that learners will take action as a result of their learning is a particularly
crucial part of the International Learning Goals given the volatility of the modern world and the
uncertainties that humanity is likely to face in the coming years. The International Learning
Goals encourage thoughtful engagement with local and global issues and combined with the
Process to Facilitate Learning, provide opportunity for direct intervention so that children feel
empowered to enact meaningful change. Moreover, the goals help to bridge the gap between
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school and the wider world so that learners can immediately begin applying their newly
acquired international Knowledge, Skills and Understanding outside of the classroom.
The IPC Route Plan allows schools to check goal coverage for all Subject and International
Goals. Guidance for how to use this can be found in Section 3: Getting Started with the IPC –
Planning.
This foundation connects strongly to:
 Foundation 2 – A Progressive Pedagogy
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently.

3.2 Foundation 2 – A Progressive Pedagogy
The design of the International Curriculum is influenced by a variety of learning theories which
promote progressive pedagogy in schools, to improve learning for children all around the
world.
3.2.1 Brain based learning
‘We all know that learning involves the brain, so the idea of improving classroom practice by
understanding the brain has a common sense appeal’ (Howard-Jones and Holmes, 2017 p. 253).
Daniel T. Willingham, a cognitive psychologist at the University of Virginia, explores the process
of memory in his book Why Don’t Children Like School? (2009). Willingham outlines how the
mind is not designed for thinking, and when it can get away with it, our brains will rely on
memory instead. Broadly speaking, we have two types of memory – the working memory (or
short-term memory) and the long-term memory. Space in our working memory is limited – it is
only able to hold around 3-7 new pieces of information at any one time – and too often we
overload it. Successful learning involves transferring information and knowledge from our
working memory into our long-term memory and being able to retrieve them again. This can be
achieved through the use of memory aids such as ‘chunking’, and through a balance of
introducing new learning and consolidating existing learning.
The Process to Facilitate Learning is repeated many times through an academic year, providing
familiarity and routine to children’s learning journeys. The repeated presentation of a stimulus
(such as the Process to Facilitate Learning) influences a response without conscious guidance
or intention. The familiarity principle in social psychology suggests that people become familiar
with something over time when exposed regularly to something, which leads to comfortability.
In the case of the Process to Facilitate Learning, this comfortability means that children are
able to focus on subject learning, rather than what comes next since they are developing
familiarity with the process without conscious cognition. The Process to Facilitate Learning is
explained further in Foundation 3.
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3.2.2 Constructivist
The International Curriculum has been designed to promote the use of a constructivist
pedagogy in classrooms, whereby learners connect new knowledge to prior knowledge and are
actively engaged in constructing their own understanding.
Constructivism is a learning theory suggested by Piaget (1964) promoting the idea that learning
takes place through interactions with the physical and social environment. It should be noted
that learner experience influences their understanding of the world. Freire (1993) is critical of a
dominant ‘banking concept’ of schooling (p. 53) characterized by a deficit view of children and
didactic teaching practices which position children as passive objects, rather than active
subjects capable of changing the world. In such a school ‘the teacher teaches and the children
are taught; the teacher knows everything and the children know nothing; the teacher talks and
the children listen – meekly’ (McInerney 2009 p. 54). Learning in IPC is improved by aligning
with the educational theory that learners should be co-constructors rather than passive objects
of their education.
This is visible throughout the learning processes of the International Curriculum. The
Knowledge Harvest enables children the opportunity to share what they already know about
the upcoming learning so that it can be tailored accordingly to their needs. It also supports the
strengthening of neuronal connections by helping learners to make links between new and
existing learning.
Our Research, Record and Reflect learning activities also ensure that the learners are involved
in the construction of their own learning. The tasks have been designed to be engaging and
enjoyable, where learners are able to interact socially and with their environments.
Finally, the Exit Points are designed to promote synthesis of the learning in a unit where
children are encouraged to draw on their prior learning, thinking how they have constructed
and developed their knowledge and skills, developing understanding of their learning and
reflecting both individually and with their peers.
3.2.3 Experiential and active
The International Curriculum promotes experiential and active learning. Experiential learning
offers an approach to education and learning that is based in intellectual traditions and is a
method for connecting education, work and personal development (Kolb, 2015).
The experiential and active approach to learning that the International Curriculum promotes
ensures the acquisition and development of Knowledge, Skills and Understanding in ways in
which the learner is fully engaged in learning activities considered to be active and also
cyclical, repeating in order to deepen learning. As noted in research on brain-based learning,
neurons are strengthened when learning relates to motivation, since contextually relevant
engagement supports the development of neural connections (Spreng et al, 2014). Greer (2017)
notes that engaging children in tasks that are authentic and meaningful can stimulate their
interest and curiosity.
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While learning activities are provided in the units for teachers, we recognise that teachers have
a significant influence on student achievement; Hattie’s (2017) meta-analysis places collective
teacher efficacy at the top of its ranking. Through adaptation of tasks provided in the units,
teachers have the capacity to make the International Curriculum both differentiated and
contextually relevant for learners, promoting what Csikszentmihalyi (1990) has referred to as
‘flow’. ‘Flow’ is defined as an optimal state of intrinsic motivation where the participant in an
activity is completely absorbed in the task at hand. In order for the participant to reach this
optimal state, the task needs to be accomplishable but also sufficiently challenging. If it is too
difficult, it will merely lead to frustration, anxiety or even panic. However, if it is too easy, the
participant will become bored or apathetic. The experiential and active element of the
International Curriculum should promote flow, helping learners to be fully engaged in their
learning. Schools should further support ‘flow’ through organising their timetable to allow for
longer blocks of learning that experiential and exploratory tasks require.

Figure 3: Original model of the flow state (Adapted from Csikszentmihalyi 1975 (Csikszentmihalyi, 2014))

With its unwavering commitment to improving learning, the International Curriculum is
designed to promote flow, helping learners to grow and progress to deeper and more complex
levels of engagement. This is achieved through teacher-learner collaboration which aims to
facilitate the making of informed choices about how to meet learner needs within the
curriculum, promoting inclusion, access, challenge and agency.
3.2.4 Metacognition
The International Curriculum facilitates metacognition, where learning is improved through
learner reflection on what they are learning, how they are learning, and how learning might be
improved.
It has been found that the use of metacognitive strategies for learning has positive effects on
performance (Marulis et al, 2016). Metacognition has been defined as ‘one’s knowledge
concerning one’s own cognitive processes and products or anything related to them’ (Flavell,
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1979 p.232). Quigley et al (2019) identified that cognition is the mental processes involved in
knowing and learning.
Through the inclusion of reflection in the Process to Facilitate Learning, the International
Curriculum encourages learners to engage in metacognitive thinking, which they will be able to
apply independently in their learning over time.
Hofer (2004) noted that most of the literature on metacognition discusses the concept as
‘thinking about thinking’ (p. 44) which encompasses a broader definition of metacognition than
Flavell originally offered and named the process of epistemic metacognition to describe the
exploration of personal epistemologies i.e. ‘knowing about knowing’ (p. 44). Personal
epistemology has its roots in Piaget’s work on cognitive development and concerns the beliefs
and theories that one holds in relation to what is known (Hofer, 2004).
One of the ways in which this can be facilitated in the classroom is to use a classroom approach
such as the Visible Thinking Routines which were developed by Project Zero, a research group
at the Harvard Graduate School of Education. An organising structure is generally required to
help guide learners’ thought processes (Tishman and Palmer, 2005), and the Visible Thinking
Routines were developed to support this, requiring children to actively engage in connecting
prior knowledge, emerging question and new knowledge to learn such as in the ‘See, Think,
Wonder’ routine. References to these routines are included in some of the IPC tasks. Strategies
such as these and Kagan’s Cooperative Learning are examples of classroom approaches that
could be specified in a school’s Teaching and Learning Policy.
The International Curriculum encourages teachers to engage in dialogue with children related
to their learning and how they are learning it, how they know what they are learning and
whether it is correct or incorrect as well as whether their learning is related to Knowledge,
Skills and/or Understanding. This takes the use of metacognitive strategies one step further and
requires learners to consider their own epistemological approach to what they know and how
they know it. While young children may not be able to justify their opinions particularly well,
with practice and over time as their brains develop, learners will be able to consider their ways
of knowing and increasingly offer substantiated reasoning to explain how they know.
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 3 – A Process to Facilitate Learning for All
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently.
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3.3 Foundation 3 – A Process to Facilitate Learning for All
The research on learning that guides the design of the International Curriculum leads to the
conclusion that learning does not follow a single, uniform process, as it can look and feel
different for everyone. However, all IPC units follow the Process to Facilitate Learning, with the
learner at the centre, which is structured to make sure that children’s learning experiences are
stimulating and therefore effective. As with all teaching and learning experiences, adaptations
to meet specific needs may need to be made for each class, group or individual learner.
All the units follow the same Process to Facilitate Learning as described below. The main
components of this process are supported by research as detailed in Appendix A.

Figure 4: IPC Process to Facilitate Learning

Entry Point
The Entry Point is an activity for children that begins each unit of learning and provides an
exciting introduction to the learning that is to follow. Entry Points could just take one hour or
the whole allocation for IPC in the initial week, if, for example, the Entry Point is a field trip.
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The Entry Point is designed to activate schemata – learners’ previous knowledge and
experiences, as well as excite learners for the coming unit.
Knowledge Harvest
The Knowledge Harvest takes place in the early stages of each unit and provides an
opportunity for children to reveal what they already know about the themes they are studying.
The teacher can then analyse this information and use it to guide planning and differentiation.
This bank of knowledge can then be added to, developed and even challenged by the teacher,
throughout the course of the unit.
Explaining the Theme
Information should be shared with learners to help them see how the unit will progress and
which subject learning is connected to the theme. It is a form of signposting that encourages
children to connect with relevant previous Knowledge, Skills and Understanding.
Research, Record and Reflect
Each IPC unit has a number of activities that require learners to Research, Record and Reflect
on their learning.
This mini-cycle will be repeated multiple times within the different subjects in a unit. Inquiry is
a skill that is embedded within this process when it benefits the learner. Each subject has
goals-driven research activities which are planned to make sure that learners can access
information in a way that is appropriate to the context. Learners develop research skills
through interviewing people, using books, photos or maps, listening to a piece of music and/or
watching a demonstration. Teachers might choose to set up experiential and exploratory
activities as a form of research.
 Research
Research activities always precede the recording activities. IPC research activities have
been designed to be experiential and exploratory. During research activities, learners
use a variety of methods and may work collaboratively in groups or individually to find
out a range of information.
 Record
During the recording activities, children think about, process and interpret the learning
they have researched. Teachers should promote choice and challenge when supporting
learners with recording tasks as well as providing opportunities for learners to further
develop their strengths and interests.
 Reflect
Opportunities to discuss as well as record (written, audio or visual) answers to reflection
questions should be given. Questions that meet a variety of purposes are included, with
at least one question for each task.
Reflective questions are intended to support learners with:
 Making connections with other subjects and personal or international learning.
 Developing metacognition – awareness of how they learn.
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Planning next steps in their own learning.
Identifying what they would like to know, understand and be able to do.
Exploring the significance/importance of learning.
Giving feedback to teachers e.g. Exit cards.
Using the rubrics and Learning Advice for self and peer assessment.
Thinking about Personal Learning Goals – learning about and learning to be.

Research supports that engaging in reflection on the areas identified above improves learning
and develops metacognitive thinking – an essential skill for learners now and in the future. For
more information on this see the Metacognition section of Appendix A – Research into
Learning. Learners may respond to the reflective questions in a variety of ways, and schools
may decide to use a particular medium so that reflections can be included in learners’
portfolios.
Exit Point
The Exit Point has a number of purposes:
 to help children synthesise subject learning, and Personal and International learning
 to strengthen connections between learning and the wider world which may include an
invitation to take action
 to celebrate the learning that has taken place.
Outer circles
The detailed role of assessment within the IPC is described in Foundation 7. The connection
between and importance of Assessment for Improving learning and self-assessment as
essential components of any learning are indicated in the green arrowed circle in the IPC
Process to facilitate Learning.
The outer grey circle indicates the pervasive nature of action in the Process to Facilitate
Learning and anticipates that children can take action throughout the thematic units and/or in
the Exit Points. This is described in more detail in Foundation 4 – Globally competent Learners.
It is important that the IPC Process to Facilitate Learning is visible in every classroom, with the
unit title clearly visible and signposting where the learners are in the Process to Facilitate
Learning. This can support children in talking about the process, knowing where they are in the
process, and knowing the next stage of the process.
This foundation connects strongly to:
 Foundation 2 – A Progressive Pedagogy
 Foundation 4 – Globally Competent Learners
 Foundation 7 – Assessment for Improving Learning
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3.4 Foundation 4 – Globally Competent Learners
In order for children who learn through the International Curriculum to become engaged,
globally competent citizens, it is crucial for them to develop not only a strong interest in their
own and other cultures and a deep understanding of multiple perspectives, but also a keen
desire to help shape local and global communities through actions that impact positively on
society. We acknowledge that school communities are very different however, all schools have
the potential to develop international mindedness and global competence, which is implicit
throughout the International Curriculum.
Terminology to support the development of internationally minded and globally competent
learners includes the use of the following throughout the IPC thematic units:





“Home” country is where the child may have been born and/or has cultural roots
“Host” is where the child is living now, where the school is located
“Heritage” countries are where the child’s family originates from
“Adopted” countries enhance learning by allowing for comparison to the
home/host/heritage country through identifying the similarities and differences
between countries.

While international mindedness recognizes that developing understanding of the other is
important, at the International Curriculum we question whether this is enough to ensure that
learners are developing the ability to be agents of change and take positive action. To ensure
both aspects of this are embedded in the school culture and shared vision, they should be
included in the school’s own articulation of international mindedness and global competence.
To support this, we offer our own current working definition on International Mindedness and
Global Competence, which is focused on the elements below and expanded upon in Appendix C:
A way of being, of thinking and a philosophy
Developing a curiosity and interest in the world
Developing an increasing sense of self, of others, the community and the world
Inspiring and taking positive action and engagement with issues, including health,
wellbeing and the environment
 Understanding of multiple perspectives, including comparisons with other locations;
and an increasing awareness of the complexities
 Supporting the development of personal skills and responsibilities to become globally
competent citizens.





Similar to issues associated with international mindedness, there are various definitions of
global competence. At Fieldwork Education, we align with the definition put forward by Boix
Mansilla and Jackson (2013) as ‘the capacity and disposition to understand and act on issues of
global significance’ (p. 5). Boix Mansilla and Jackson also identified four competencies that
globally competent children are able to demonstrate:
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Figure 5: Framework for global competence (Boix Mansilla and Jackson, 2013)

It is important to note that while it is not expected that learners should wholly resolve issues of
global significance themselves, it is recognized that smaller actions taking place in a classroom
or local community can contribute to solving or reducing global issues. The power of one, or
the butterfly effect is an important idea; the small actions taken by one person can have many
positive and potentially far reaching implications.
There are multiple opportunities for teachers of the International Curriculum to facilitate ways
in which their children can develop as globally competent citizens, both in the classroom and
beyond. The International Learning Goals underpin what should be learned and the Process to
Facilitate Learning recognizes that children can take action throughout the thematic units of
learning and/or in the Exit Points.
Furthermore, the UN’s Sustainable Development Goals (SDGs) are in place until 2030 and
provide educators with a way of framing international learning opportunities, giving children a
structure for demonstrating global competence in identified areas. The SDG end of year units
and numerous International Tasks provide opportunities for children to develop understanding
through connecting with local and global issues and potential actions learners can take.
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What we hope global competence will add to the International Curriculum is the sense that
children are capable of influencing change, which can be both positive and negative. We
encourage schools to help children to realise that one person can have influence over others
and to harness learner agency for positive change, tuning in to ideas that children have
throughout the units of learning and, where appropriate, encouraging them to be agents of
change. This reflects the constructivist pedagogy where learners should be co-constructors
rather than passive objects of their education. In some cases, this may require a whole school
and community approach with support from home. Some actions that children initiate may
challenge at home behaviours and decisions; we hope that parents will discuss these with their
children and consider their suggestions.
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 2 – A Progressive Pedagogy
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently

3.5 Foundation 5 – Knowledge, Skills and Understanding are taught,
learned and assessed differently
Across the International Curriculum, Knowledge, Skills and Understanding are all considered
valuable and important enough to be included. The Learning Goals have been written to make
it explicit whether Knowledge, Skills or Understanding is being learned. All of the Knowledge
Learning Goals start with ‘To know’, all of the Skills Learning Goals start with ‘Be able to’ and
all of the Understanding Learning Goals start with ‘Understand’.
Learning Goals are identified for each task in a unit of learning, which could be any
combination of Knowledge, Skills and Understanding learning. Tasks can be adapted provided
that the listed Learning Goals are still met.
Knowledge, Skills and Understanding are sufficiently different to be taught, learned and
assessed differently. Teachers are encouraged to signpost the type of learning to children and
engage in dialogue with them about what they are learning, what type of learning it is and how
they are learning it. Schools are encouraged to create child friendly descriptions for each type
of learning.
Hattie’s (2017) meta-analysis of influences related to student achievement demonstrates that
learning is improved when children have an awareness of what and how they are learning.
Learner reflection on whether learning is related to Knowledge, Skills or Understanding is
recognized as epistemic metacognition, which is known to improve student performance
(Marulis et al, 2016).
Engaging learners in a dialogue about what type of learning they are undertaking, and how
they are learning it, is asking them to use metacognitive strategies related to how they learn.
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Whilst learners at a young age may provide very simple answers to questions, over time
thinking in this way will support their reasoning when justifying their thoughts about complex
issues.
Awareness of the important differences between how Knowledge, Skills and Understanding are
taught, learned and assessed can facilitate improved learning; for example, if children are
learning a skill, then they will know that it is something they have to practice, and through
metacognition will be able to draw on strategies they have used previously to help them learn
it.
Please view Fieldwork Education’s current working definition for Knowledge, Skills and
Understanding in Appendix C.
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 2 – A Progressive Pedagogy
 Foundation 7 – Assessment for Improving Learning

3.6 Foundation 6 – Connected Learning
The International Curriculum promotes connected learning, in a variety of ways. Connected
learning is multifaceted, involving goals, process and products of learning. Children should
harness the power of connections and be able to answer the question: How is this learning
relevant to me now and in the future?
Prior knowledge matters in the ways in which individuals make sense of the world as it informs
questions and hypotheses and ‘provides an initial representation of a study’ (Boix Mansilla,
2016 p.8). Teachers need insight into learners’ current Knowledge, Skills and Understanding to
inform planning and strengthen connections to previous and current learning.
Learning is interdependent, through connecting ideas to subjects and between subjects, and
prior learning to current learning so that the connections in the brain are reinforced (Jensen,
2008). In the IPC, subjects are built independently and interdependently into different thematic
units of learning so that learners can engage in dialogue from different viewpoints. This
enables children to see the wider context of their learning and to make connections both
through and across different subjects.
Research has informed us that the brain learns by forming connections between brain cells
(neurons) related to a particular concept or idea (Jenson, 2008; Laster, 2009; Spreng et al,
2014). This is sometimes referred to by neuroscientists and psychologists as the ‘chunking’ of
information. Neuroscientists suggest that the brain learns ‘associatively’, always looking for
patterns and linking to previous learning, so by engaging children in learning through themes it
will make retrieval more likely. Organising learning in thematic units helps children to see how
subjects are both independent and interdependent enabling children to see connections
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between their learning, and transfer skills through and across different subjects, and talk about
a theme from different viewpoints. (A historian, artist, geographer etc).
Engaging in learning from different viewpoints promotes disciplinary thinking within broader
themes. However, if learning is to be authentic and transferrable it must expand beyond subject
boundaries as the world and daily life are not siloed into disciplines. ‘Interdisciplinary
synthesis… presents heightened cognitive demands… It implies the integration of knowledge
and modes of thinking in two or more disciplines in search for better understanding’ (Boix
Mansilla, 2016 p. 1). The numerous International Tasks and SDG end of year units provide
opportunities for children to develop understanding through connecting with local and global
issues and the related perspectives. Learners are required to be thinkers to see the relevance of
learning to the world beyond the classroom.
It has been argued that the future of work will involve creative collaboration, and workplaces
are already innovating to facilitate the next generation of idea exchange and making
connections (Wolff, 2018). Collaborative learning connects learners and promotes learning
focused dialogue. Children should also be given the opportunity to share their learning with
peers across age groups, with the school community and beyond. Connecting with others can
strengthen and broaden understanding through exploring multiple perspectives while also
providing opportunities to identify and take action on real world issues.
Collaboration is a form of connected learning and promoted through group and pair learning
with shared responsibilities. Local experts, professionals and resource spaces can provide
opportunities for collaboration beyond the classroom. Within the community multi-age learner
collaboration can be promoted through engaging in units on common themes at the same time
with shared Exit Points. (See Appendix A in the ‘IPC Curriculum Implementation Guide’ - Units
that Progress through a Theme.)
This foundation connects strongly to:
 Foundation 1 – Learner-focused Personal, International and Subject Learning Goals
 Foundation 4 – Globally Competent Learners
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3.7 Foundation 7 – Assessment for Improving Learning
‘Assessment in education must, first and foremost, serve the purpose of supporting learning’
(Black and Wiliam, 2012 p. 11).
The design of the International Curriculum promotes assessment for improving learning, which
encompasses assessment for learning or formative assessment, as well as elements of
assessment as learning and assessment of learning. Fieldwork Education supports the
viewpoint that formative assessment should take place regularly to allow for instructional
adaptations, revised goal setting, feedback or even curriculum compacting.
While teachers are expected to plan for assessment opportunities, the reality is that learner
performance, interactions and questions provide a constant stream of important information
that the teachers should be using on an ongoing basis to inform future planning. Assessment
for improving learning involves teachers and learners becoming partners in learning, helping
teachers to further develop the Knowledge, Skills and Understanding of their learners. Many
studies have demonstrated that improving the use of formative assessment in classrooms
enhances the achievements of learners (Black and Wiliam, 2012).
Black and Wiliam (2012) also identified four practices as a result of research in schools that are
relevant when thinking about assessment of learners; dialogue, marking, peer and selfassessment and the formative use of summative tests. Strategies that teachers can use that are
beneficial to learning include:
Dialogue
 Using a longer wait-time after asking a question
 Taking all answers (right or wrong) seriously
 Listening carefully to children, taking time to formulate responses and challenges
 Encouraging peers to build on, respond to and challenge contributions.
Marking
 Providing comments without marks or grades
 Providing opportunities for children to respond to written feedback
 Avoiding comments that are unrelated to learning e.g. ‘Your teacher likes this work’.
Peer and self-assessment
 Sharing Learning Goals and developing/clarifying success criteria
 Use of self-assessment strategies that combine cognitive and affective responses (e.g.
how am I doing with this learning? How do I feel about this learning?)
 Target setting for future learning.
One of the greatest benefits of Assessment for Improving Learning is that it helps to develop
metacognitive strategies which enable children to become more independent and committed
learners. As a result of ongoing dialogue and feedback, children become more involved in their
learning, and they can think more actively about where they are now, where they are going and
how they are going to get there. They are then able to close the gap between their current
situation and where they aspire to be in their learning and achievement.
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3.7.1 Assessing Knowledge
Within the International Curriculum it is recommended that schools assess knowledge in a
variety of ways that supports their vision and context, and that improves learning. This is to
ensure that a diverse range of schools are able to meet their local requirements. To improve
learning, knowledge assessments should be regular, simple, spaced and low stakes. The
retrieval of knowledge improves learning as evidenced by the retrieval effect (Roedinger &
Karpicke 2006).
Assessing knowledge involves any or all of the following (at different times as appropriate)
strategies, which may be influenced by the age of the learners:







Knowledge Harvests
Individual quizzes
Oral question and answer sessions
Learner response via whiteboards or established systems
Knowledge based activities – e.g. matching, ordering, sorting
Vocabulary checks.

Strategies to assess knowledge retention during learning should be included in agreed
classroom approaches.
3.7.2 Assessing Skills
Assessment of identified Key Skills using the milepost specific rubrics in our Assessment for
Improving Learning Toolkit are required for rigorous implementation of the IPC. In the rubrics,
the Key Skills are identified by this image: . The Key Skills featured within the IPC are those
considered to be the foundation of future learning within each discipline. Assessment of both
the performance and product of skills can inform next stages of teaching and learning.
Observing learners when practicing skills can provide diagnostic information for the
identification of learner needs, as well as opportunities for feedback to improve learning. It is
not realistic to expect a teacher to observe all learners in the moment, as they practice or
demonstrate each Key Skill. Collecting evidence of the performance of skills using audio visual
equipment may be appropriate and can provide valuable information for both teachers and
learners. While opportunities to assess the learning of skills is identified in the relevant tasks,
the various uses of the rubrics and Learning Advice should be defined in agreed classroom
approaches.
Assessment for Improving Learning Toolkit
To support schools with implementing the International Curriculum, specifically the learning of
Key Skills in all IPC subjects except Mathematics and Language Arts, the following are
provided:
 Teachers’ rubrics: These help teachers observe and record objectively the stage at
which children are performing Key Skills in terms of ‘beginning’, ‘developing’ ‘mastering’
and ‘innovating.’
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 Children’s rubrics: These are child-friendly versions of the above, in age-appropriate
language, for children to use when self and peer-assessing.
 Learning Advice: Specific guidance and advice, which provides meaningful feedback
that helps children to move from one level to the next with their skills performance.
This advice, which includes activities, can also be shared with parents so they too can
support the child with improving learning. This needs to be used during learning to
allow time for learners to take action.
The rubrics Fieldwork Education provides are criterion referenced, as opposed to norm
referenced. This means they list evidence of performing a Skill to a particular level for teachers
and learners to make comparisons with. They are intended to reduce subjective judgments or
those made based on peer comparisons. The rubrics promote consistency of assessment and
support teachers in making professional inferences and judgments. In addition to the provided
rubrics, further success criteria can be developed with learners, giving a content/task focus if
needed. They can also be used as a tool for moderation and tracking of individual and
class/cohort progress in skills learning. A child could be performing at different levels for
different aspects of a skill, the descriptors of four stages will enable them to clearly identify
areas of success and goals future learning. The rubrics can be used at any and all stages within
the Process to Facilitate Learning.
For example:
 prior to learning through adding a skills element to the Knowledge Harvest
 during learning to promote meaningful use of Learning Advice with time to take action
 as part of final unit reflections as Key Skills occur in more than one thematic unit per
milepost.
While Key Skills are identified for Mathematics and Language Arts in the IPC, no rubrics are
provided for these as most schools have local or national requirements to follow for these
subjects. Schools may choose to develop their own rubrics and Learning Advice following the
design of the International Curriculum for any context-specific Key Skills.
It is unlikely that you will manage to assess all the Key Skills throughout a milepost, however
children should still have a number of opportunities to practise those Key Skills that are not
assessed. It is therefore important that all Key Skills are included in the route plan. It is better
to assess fewer Key Skills more often than try to assess all of the Key Skills only once, as this
will not allow time for the children to demonstrate progress.
3.7.3 Assessing Understanding
Assessing understanding in the International Curriculum is multifaceted, it is important for
teachers to remember that understanding cannot necessarily be evaluated in the same way for
each learner. Assessing understanding involves any or all of the following at different times as
appropriate:
 A collection of evidence over time
 Teacher judgment
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Open ended task construction
Application of thinking skills
A certain breadth of knowledge so that connections can be made
Multiple opportunities that are designed in different ways.

It is important to note that there are degrees of understanding, that can be indicated by breadth
or depth and are influenced by personal experience and perspective, including empathy for
others’ perspectives. We do not associate comprehension with understanding as per the revised
model of Bloom’s Taxonomy. Comprehension and understanding are not synonymous, since
understanding is integral to higher order thinking skills, such as synthesis and analysis
(Kratwohl, 2002). Strategies to collect evidence of and assess understanding during learning
should be included in agreed classroom approaches.
Assessment of learning
This can be overused in schools where it becomes about generating data on learners rather
than improving learning. Schools are encouraged to carefully consider the frequency of
summative assessment, the preparation of information provided to children and their families
and the way that results are communicated.
Personal Learning Goals
The Personal Learning Goals have not been designed to and are not intended to be assessed
although success with these can be recorded and shared with parents and the community. It is
recommended that learners drive any recognition and reward related to Personal Learning
Goals. Learners are also encouraged to take the opportunity to self-reflect, celebrate and set
aims to improve their demonstration of the Personal Learning Goals.
Tracking progress and analysing data
In connection with the Assessment for Improving Learning Toolkit, a range of digital tools have
been developed by third party assessment providers and verified by the International
Curriculum, on which schools can record, track and analyse children’s skills progress against the
Key Skills. These systems may allow you to record comments and observations, attach
evidence, and generate reports to share with parents, in addition to providing data for
evaluating curriculum implementation, monitoring and accountability. Details of the identified
assessment providers are available on the MyFieldwork platform.
This foundation connects strongly to:
 Foundation 2 – A Progressive Pedagogy
 Foundation 3 – A Process to Facilitate Learning for All
 Foundation 5 – Knowledge, Skills and Understanding are taught, learned and assessed
differently.

So, what will my school look like? Read on to find out how to get started with the IPC.
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4. Getting started with IPC
To have come this far you will already have identified that the IPC brings important strengths
to the curriculum provision in your school. You may have identified some of these strengths in
the description of some of the foundations of the IPC above.
Maintaining the focus on learning while managing curriculum change is recommended.
Learning should be at the core of what every good school does, and the overarching question to
ask is ‘How does this improve learning?’
The implementation process and timelines for introducing the IPC will be different for each
school. Below is an outline of the activities that should take place when beginning
implementation and then embedding the IPC. (The four strands of stakeholder in the left
column of the below table reflect the strands as detailed in the IPC’s Recognition and
Accreditation rubrics.)
Stakeholder
Learners

Teachers

At the start of Year 1
All children do the Brainwave unit
for their milepost

Access MyFieldwork using login
provided to all staff.
Prepare classroom to signpost
learning and record the learning
journey.
Shift emphasis from doing to
learning.

During Year 1
Engage with a
range of units.

Engage with a
range of units.

Reflect and talk
about learning.

Reflect and talk
about learning.

Professional
Learning – in
house induction or
IPC courses.

Access the most
recent versions of
units.

Explore
MyFieldwork.
Invite parents to
Entry and Exit
Points.
Consider the
teachers’ reflective
questions and
identify individual
areas of
professional
development.
Explore the
Assessment for
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Beyond Year 1

Engage with
Pinboard on
MyFieldwork.
Listen to webinar
recordings to
support
Professional
Learning.
Review rubric
evidence in the IPC
Implementation
Guide and
Recognition and
Accreditation
Guide.
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Improving Learning
Toolkit.
Leaders

Designate an IPC leader, provide
them with planning time and ask
them to attend Level 1
Professional Learning.

Visit classrooms,
monitoring and
supporting IPC
implementation.

Define community – those who
need to know about IPC
implementation.

Promote Personal
Learning Goals and
International
Mindedness.

Create an action plan for IPC
implementation.
Lead collaboration in order to:
— Create or adopt a unit route
plan for the school to use
over the academic year
— Define learning as well as
Knowledge, Skills and
Understanding.
— Articulate international
mindedness and global
competence
— Define what is meant by
home/host/heritage/adopted
countries
— Create a vision of the kinds
of people the school is
helping to develop
— Write a Teaching and
Learning Policy and
Assessment Policy to
include IPC.
Community

Attend information sessions

Consider the
leaders’ reflective
questions, rubrics
and evidence in the
IPC
Implementation
Guide and
Recognition and
Accreditation
Guide.

Use the rubrics in
the IPC Recognition
and Accreditation
Guide to reflect on
the quality of
implementation
and identify areas
of development.
Listen to webinar
recordings to
support
Professional
Learning.

Attend Entry and Exit Points

To support schools with the implementation of the International Curriculum, a number of areas
have been identified for schools to consider, that are essential to successful implementation.
The Recommendations for Implementation and Improving Learning document (RFIs) is a
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summary of these and available in Appendix B. Below we offer support and guidance to
schools, to get started on their IPC implementation journey. This advice will need to be
interpreted for each specific context.

4.1 Creating shared definitions
4.1.1 Shared vision
The IPC asks the fundamental question which schools need to address, ‘What kinds of people
are we helping children develop into, both now and in the future?’
Therefore, it is important that each school collaboratively creates a shared vision. This is
underpinned by the philosophy and foundations of the IPC and it is recommended that this is
clearly articulated and published widely in the school community. The combination of
Personal, International and Subject learning influences the shared vision. All stakeholders have
a role in supporting the development of learners towards the shared vision. Some schools may
choose to embed elements related to their school’s identity within the shared vision.
Everything a school does should be built upon their shared vision of the kind of person the
school is helping to develop.
4.1.2 Learning
Schools are encouraged to adopt the Fieldwork Education working definition of learning, or
develop this and create their own. Fieldwork Education has a definition of learning which is
based on brain research and this underpins the philosophy of the International Curriculum and
about how children learn with the IPC. The Fieldwork Education working definition of learning
is: “Learning is the process of extending and consolidating our neuronal connections as we
acquire knowledge, develop skills and deepen our understandings”. Our definition is a ‘working
definition’, which means it is reviewed regularly as research on the brain expands.
If schools choose to adopt the Fieldwork Education working definition, it is recommended that
child friendly descriptions of Knowledge, Skills and Understanding learning are created to
support learners in talking about learning and for signposting learning in the classroom.
4.1.3 International Mindedness and Global Competence
Schools are encouraged to articulate international mindedness and global competence
ensuring that it is relevant and appropriate to their context. It is recommended that the whole
community of staff, learners and parents/guardians are involved in this process.
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4.2 Policies
A policy is designed to emphasise the values and beliefs inherent in the school’s educational
philosophy and it is recommended they are influenced by the Foundations of the International
Curriculum. Policies should help all members of the community to understand and put into
practice the school’s vision and so that all members of the school community can contribute
responsibly to its success.
Polices should include aims or objectives that state the desired outcomes of applying the
principles and procedures that are summarised in the policy. Principles provide a frame of
reference that guides the development of school culture and refer to the ways in which
stakeholders should (and shouldn’t) act in order to achieve the stated objectives. In support of
this, procedures are the behaviours and actions that teachers should be putting into practice
daily in pursuit of the stated aims and objectives. These procedures should exemplify the vision
and improve learning.
The following polices are deemed essential for successful implementation of the IPC.
4.2.1 Teaching and Learning Policy
This policy should articulate the school’s definition of learning and Knowledge, Skills and
Understanding. It should describe how the school’s shared vision is brought to life in the
classroom through the implementation of common or shared, thoughtful, planned and
documented classroom approaches which are aligned with the foundations of the International
Curriculum, in particular, Foundation 2: A Progressive Pedagogy. Reference to differentiation,
home learning and Special Education Needs (SEN) interventions are expected, additionally
mention of use of ICT may be appropriate.
4.2.2 Assessment Policy
This policy should articulate the school’s approach to assessment, demonstrating alignment
with the foundations of the International Curriculum, in particular, Foundation 7: Assessment
for Improving Learning. It should describe assessment procedures and practices for formative
and summative assessment including assessment tools, marking schemes, moderation and the
role of peer and self-assessment. Reference to SEN support, reporting to parents, marking and
feedback, portfolios/evidence of learning are expected, additionally mention of standardised or
external testing may be appropriate.
4.2.3 Child Protection Policy
This policy should articulate the measures schools take to guarantee the well-being of learners
including the job description of the designated safeguarding officer. Documents that offer
guidance to support schools in creating this policy and establishing effective procedures can be
accessed on MyFieldwork, under Resources, Child Protection.
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4.2.4 Other Policies
The following polices are recommended for the successful implementation of the IPC:
 Language and languages. Reference to bilingualism, multilingualism, role of home
languages in learning and additional language learning may be appropriate.
 ICT. Reference to age assigned devices and software, online safety, network restrictions,
accessibility, data protection and Bring Your Own Device (BYOD) may be appropriate.
 Special Education Needs. Reference to interventions, digital support tools, curriculum
adaptations, gifted and talented programmes.
 Operational policies to support the effective functioning of the school such as health
and safety, admissions and staffing policies.

4.3 Planning
4.3.1 Curriculum Planning
The IPC units of learning are thematically based and designed to last for approximately 3 or 6
weeks. Some units focus on just one or two subjects; most help children meet Learning Goals in
a number of subjects. The IPC thematic units reflect the interests of children in this age range,
motivating them to learn and to find out more. The units should be delivered with a minimum
of six hours of all learning each week. As the activities within a unit are often experiential and
exploratory, they are best suited to larger blocks of time to be most effective. The school
should support the development of a timetable that improves learning.
Within curriculum planning, schools should take into account all 3 mileposts when selecting
their units giving consideration to progression within themes (see Appendix A in the IPC
Implementation Guide) and progression within subjects which is indicated in the Learning
Goals matrix.
Milepost

Age group of children

Number of units available

1

5-7

2
3

7-9
9-11

47
(18 single subject units)
41
51

The online route planning tool helps schools to plan which IPC units they would like to teach.
It is a powerful tool that helps schools analyse the coverage of the Learning Goals in each
subject within and across the units, and to view hours weightings to ensure a broad and
balanced curriculum. It calculates a school’s combined coverage of all the Learning Goals and
provides a report of Learning Goals covered (and how often). You can also view Learning Goals
that are not covered and use this to make changes and improvements to your route plan. If
there is a set of Learning Goals from one subject that are not covered then adding or swapping
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a unit may address this. If there are just one or two Learning Goals that are not covered the
school may decide to address these beyond the thematic units. The approach taken will be
influenced by local/national requirements and the role of single subject teachers. Guidance on
how to use the route planning tool to build your school’s route plan is provided in a video
under ‘Curriculum’ – ‘Route planner’ on MyFieldwork.
4.3.2 Planning for National and Local Curriculum Requirements
Schools can create cross-reference documents to match the IPC learning Goals with any
required curriculum outcomes. Examples for the English National Curriculum are provided on
MyFieldwork.
4.3.3 Medium Term Planning
It is recommended that teachers within a milepost collaborate to establish which Key Skills are
practised and assessed in which units. Each Key Skill, as with most goals, should be taught
several times to support effective learning. Creating a milepost plan to check coverage of Key
Skills is a useful tool that can also inform assessment and therefore tracking of progress.
Teachers need to look at each of the units and consider how the children might require the
tasks to be delivered and whether any adaptations are required. The tasks provide a
comprehensive starting point and it is easier to adapt something that is provided rather than to
start from nothing. The real benefit of this is that truly creative teachers are not stifled (they
can change tasks as much as they want as long as the intended Learning Goals are not
compromised) – but that teachers who prefer to have support are also given that. It’s perfectly
possible to teach the units exactly as they are with differentiation to meet children’s learning
needs.
Some schools identify Personal Learning Goals as a focus for a ½ term or the period of a unit,
driven by the school’s needs or local events and opportunities. In this situation efforts to map
the school-specified goal to the units and to plan for learner engagement should be made.
For more specific guidance on medium- and short-term planning, please see the IPC Curriculum
Implementation Guide.

4.4 Role of IPC Leader
It is essential that schools using the IPC have a designated IPC Leader who is responsible for
leading the implementation and development of the IPC. While the role of the IPC Leader is
outlined as essential, Fieldwork Education does appreciate that schools work within their own
capacity and have their own staffing structures. As such, the role of the IPC Leader does not
have to be a standalone role within the school, however the clear identification of the
responsibility for the IPC is encouraged and dedicated time provided for this. This may take
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place in the form of a standalone role within a school or a responsibility owned by one person
within the school, in combination with other responsibilities held.
It is essential that teachers and leaders are provided with opportunities for learning-focused
meetings relating to the whole school, mileposts, and their class. Discussions should be
facilitated by the IPC Leader that will enable schools to better understand the philosophy and
seven foundations that drive the successful implementation of the IPC in your school. It is also
recommended that the IPC Leader has the capacity to visit classrooms and see the IPC in
practice throughout the school, to ensure the seven foundations for the IPC are being
demonstrated in all classes and to look for evidence of improving learning.

4.5 Rigour in the International Curriculum
The development of the International Curriculum is underpinned by academic research and
aims to facilitate the learning of Knowledge, Skills and Understanding for a range of subjects
by considering and reflecting on a range of standards from all over the world. The International
Curriculum definition of rigour is one adopted from the Glossary of Education Reform, stated as:
‘learning experiences that are sufficiently and appropriately challenging for individual children
or groups of children, not simply difficult’ and therefore the International Curriculum provides
tasks that are considered to be sufficiently and appropriately challenging for children of a
specific age. However, these tasks should be carefully considered by schools and adapted as
and when appropriate to ensure that they provide rigorous learning experiences for your
unique cohort of children.
From educational research, it is anticipated that rigorous learning experiences motivate
children to learn more and learn more deeply, whilst also giving them a sense of personal
accomplishment when they overcome a learning challenge, whereas lessons that are simply
‘hard’ may lead to disengagement, frustration, and discouragement.
Therefore, within the International Curriculum rigorous learning requires differentiating tasks
for children so that learning can be appropriate and sufficient for each child to make progress
over time. We recognise that there should be challenge, and that children should be given
choice when possible within the Research, Record and Reflect tasks. ‘When children are given
choices in their learning and allowed to approach learning tasks in a way that makes sense to
them, they learn more and become more autonomous.’ (Greer, 2017 p.56)
In the International Curriculum teachers are learning-focused and therefore use feedback from
the children’s learning to plan next steps for appropriate challenge and support where needed.
These teachers recognise the different learners in their class and plan differentiated tasks
accordingly to maximize learning and promote positive engagement from the learners. They
will recognise the importance of the children’s voice in displays, allowing for their individual
learning to be acknowledged and recognised.
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Schools that are learning-focused and have an emphasis on rigour, create systems and
structures to support rigorous learning to take place. This could include regular work scrutiny,
assessment policy, learning walks, internal moderation, and classroom visits to ensure that the
learning is appropriate and sufficiently challenging for all learners.

4.6 Recommendations for Implementation and Improving Learning (RFIs)
The Recommendations for Implementation and Improving Learning (RFIs) have been developed
to help schools quickly identify areas of focus for each stage of their IPC implementation
journey, and the evidence they might use to help them identify how far along the
implementation journey they are. The RFIs give clear guidance on the structures and systems
that are needed to be put in place as soon as possible, and then further support on what
schools should be considering as the IPC is embedded in their school, and as they move
towards accreditation. These can be found in Appendix B.

4.7 Child Protection
To achieve the aim of Improving Learning, learners themselves have a right to be protected and
it is the responsibility of all of those within the school and its community to ensure the wellbeing of learners is guaranteed. Within the Recommendations for Implementation and
Improving Learning (RFIs) for each International Curriculum, is the general recommendation
that ‘The school has a safeguarding policy and a designated safeguarding officer’.
To support member schools, Fieldwork Education plays an active role in the International
Taskforce on Child Protection (ITFCP), which was originally formed in 2014. On our members’
platform, signposting to free resources and guides are provided, generated by the ITFCP. Please
go to MyFieldwork, Resources and Child Protection to access these materials.
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5. Other Fieldwork Products and Services
5.1 Professional Learning (PL)
Fieldwork Education offers opportunities for Professional Learning for the IPC at different
levels, which are available face-to-face and online for various different roles within a school.
Details on the Professional Learning courses for the IPC are available on
FieldworkEducation.com and the MyFieldwork platform, under Professional Learning, with an
annual catalogue of Professional Learning courses provided by Fieldwork Education each year.
The course titles and who these are advised as applicable for are provided below:
 Level 1: Launching the IPC
Target Audience: Leaders and Administrators
 Level 1: Implementing the IPC
Target Audience: Teachers and Leaders
 Level 2: Embedding the IPC
Target Audience: Teachers and Leaders
 Level 2: Leading the IPC
Target Audience: Leaders and Administrators
 Level 2: Improving Learning Through Self-Review
Target Audience: Teachers and Leaders
 Level 2: Accelerating to Accreditation
Target Audience: Leaders and Administrators
 Level 3: Evolving the IPC
Target Audience: Teachers and Leaders

5.2 Self-review
Fieldwork Education have developed a Self-Review process for schools to use to ensure that
they are improving learning with the IPC. The benefits of the IPC’s Self-Review process have
been widely recognised around the world as delivering improved learning opportunities for
learners, their schools and their communities.
The Self-Review involves using rubrics provided in the Recognition and Accreditation Guide, in
addition to Reflective Questions in the Implementation Guide, to consider the school’s current
implementation of the IPC. The rubrics within the Recognition and Accreditation Guide align to
the IPC’s seven underpinning foundations, defining a set of criteria for each and schools gather
evidence under each one of these criteria.
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5.3 Recognition and Accreditation by the International Curriculum
Association (ICA)
5.3.1 Mentor Support
Schools have the option to work with the Fieldwork Education network of Mentors, receiving
ongoing support through their implementation of the International Curriculum. Mentors have
been carefully selected and up skilled by Fieldwork Education to support schools with their
prior expertise of successfully implementing the International Curriculum in schools around the
world.
Through the support provided by Mentors, schools work towards two stages of external
endorsement of their International Curriculum implementation: recognition and accreditation
by the ICA.
5.3.2 Recognition
Having accessed the International Curriculum, schools will work through the first year/s of
implementing the curriculum, using the Implementation Guide to inform their practice and the
option to access further support from Fieldwork Education selected Mentors.
Using the RFIs as a basis, schools and their Mentors will agree when the time is right for the
school to work towards recognition of their implementation of the International Curriculum by
the ICA. The recognition process relies on the school demonstrating to the Mentor and an
external visitor to the school their understanding of how to implement the International
Curriculum.
With the completion of a Fieldwork Education arranged visit to ensure that the RFIs are being
demonstrated by the school and Mentor recommendations, the school will formally be
‘Recognised’ by the ICA for a period of 2 years.
5.3.3 Accreditation
Schools benefit from establishing themselves as a learning organisation and constantly
reviewing their practice over time. The accreditation process supports this school improvement
practice, with a rigorous evaluation of a school’s implementation of the International
Curriculum.
To enable a rigorous evaluation of a school’s curriculum implementation, an accreditation team
will be formed to provide an impartial view as to the quality of learning and teaching in a
school.
The accreditation team as a minimum will be made up of an accreditation leader and an
accreditation team member, the accreditation visit will last a minimum of four days. To prepare
for the accreditation visit, schools must create an Improving Learning Portfolio where the
evidence for the visiting team to view will be stored, which includes a completed Self-Review
report.
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Upon successful completion of the accreditation process, schools will be formally ‘Accredited’
by the ICA for a period of 4 years.

5.4 Collaborations
Collaborations between the International Curriculum and other organisations provide schools
with an opportunity to enhance learning. All collaborations are featured on the MyFieldwork
platform, under the title ‘IPC Connections’.
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Appendices
Appendix A – Research into Learning
The recent explosion of neuro-educational research has been of great interest to teachers and
leaders. It provides new evidence that connects to ideas from educational reformers and helps
to explain why some of our intuitive, but previously difficult to justify, methods improve
learning.
Although we have learnt so much in recent years there is still much more that is not yet
understood, even by brain researchers, most of whom are reluctant to recommend approaches
to teachers at all. For this reason, we encourage school leaders and teachers to view research
into learning as a non-negotiable part of their own learning and professional development.
Through reading, research and collaborating, teachers should develop deeper insights into the
nature of learning and apply this in their classrooms and share this with their children.
We can’t cover the breadth of research that’s out there, but here are some interesting thinking
and themes that have influenced IPC that you might want to engage with further.
Research relevant to Foundation 1 – Learner-focused Personal, International and Subject
Learning Goals
Growth Mindset and Resilience
The concept of ‘fixed’ and ‘growth’ mindsets stems from the research carried out by Stanford
University psychologist Carol Dweck. One of her best-known studies involved splitting children
into two groups and giving them an identical test, at which most would succeed. One group
were told they had done really well because they tried really hard. The other group were told
they had done really well because they were smart. They were then told they were going to
have another test, but could choose from a simple one or a harder one from which they might
learn more. The group who were praised for their effort nearly all wanted to try the harder test.
In the group that were praised for their intelligence, nearly 80% opted for the easier test.
Dweck’s research highlights the difference between what she calls a ‘fixed’ mindset
(performance orientated, likely to give up easily and not fulfil their potential) versus a ‘growth’
mindset (learning orientated, believes intelligence can be developed and embraces challenges).
The message is clear – praise process and not ability. The indicators for resilience support
learners in developing a Growth Mindset
Reflection promotes intrinsic motivation, an essential attitude to the development of resilient
behaviour and attitude. ‘Reflection is sometimes disregarded for the sake of saving time.
However, offering some guiding questions to support children’s focused reflection is beneficial,
and will provide them with information about their progress, leading to their development of
intrinsic motivation.’ (Greer, 2017 p.57)
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Becoming a thinker
In an article ‘You Can Grow Your Intelligence’ (2008) Dweck talks about the brain being more
like a muscle which changes and gets stronger the more you use it – something which is
underpinned by scientific research. She explains how neurons in the brain are connected to
other cells in the network and it is the communication between these brain cells which allows
people to think and solve problems. Neurons are hard-wired to make connections with each
other and when we learn things these connections multiply and get stronger.
‘Slow thinking’ (a term used by Guy Claxton in his book ‘Hare Brain, Tortoise Mind’, 1998) is also
something that teachers need to consider when the children are reflecting on their learning.
When faced with difficult and complex learning, our brains need a large amount of input
followed by a period of downtime. During this downtime, our brains continue to process the
information we have received. This process of digestion and sedimentation has come to be
known as ‘slow thinking’. This is why it’s a good idea to have the Knowledge Harvest and
Explaining the Theme on display throughout a unit, so children can always be slow thinking
their ideas and questions and piecing the answers together over time.
Research relevant to Foundation 2 – A Progressive Pedagogy
While often considered esoteric due to a lack of a clear shared definition, pedagogy is what
teachers do. Pedagogy should be at the forefront of planning and carrying out great teaching
and great learning. It is moulded by content (goals), learning space (cognitive, physical, agency),
relationships and process (how we are learning). While there is no such thing as an average
learner, we need to engage in pedagogy that is both inclusive and to some extent individual.
Challenge and choice, agency and metacognition serve the individual learner, while the IPC
units on a wide range of themes and varied tasks provide accessible and inclusive learning
experiences.
Metacognition is the term used to describe learning about learning, or what learning consists of
(Outstanding Formative Assessment, Shirley Clarke, 2014).
It is worth referencing here the work of Professor John Hattie, an educational researcher who
developed a way of ranking various influences on learning through a range of meta-analyses.
He synthesised more than 900 meta-analyses, involving over 50,000 studies and drawing on
the experiences of 240 million school-aged children. His book, Visible Learning (2009),
identified 150 classroom interventions and listed them in order of effectiveness. Metacognitive
strategies ranked at number 13 in the list. This can be explained by metacognitive skills rather
than intellectual ability being the main determinant of learning outcomes in complex tasks.
Thinking about learning is important. In the book Making Thinking Visible, (Ritchhart, Church
and Morrison, 2011) colleagues from Harvard’s Project Zero have developed a set of thinking
routines that not only help children to learn, but also to learn how to learn. The authors explain
that ‘it’s one thing for us as teachers to articulate the kinds of thinking we are seeking to
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promote; it is another for children to develop a greater awareness of the significant role that
thinking plays in cultivating their own understanding.’
Throughout the IPC units you will find many opportunities to help teachers and children think
about learning and learn more about learning. The Brainwave Metacognition units for each
milepost will introduce and revise metacognitive strategies that children can use in any
learning situation. Added to this, every task, in all thematic units require learners to reflect.
These questions are aimed at promoting thinking about what they are learning rather than
what they have been doing in the task, including developing metacognitive skills though
reflecting on how they are learning. The Brain and Metacognition strand in Health and
Wellbeing focuses on improving learning through Knowledge, Skills and Understanding goals.
Research relevant to Foundation 3 – A Process to Facilitate Learning for all
In his book Emotional Intelligence (1996), Daniel Goleman shows clearly why stress is such an
important inhibitor to learning, as it can result in what he calls emotional ‘flooding’ or ‘hijacking’ in parts of the brain. The best state for learning is ‘relaxed alertness’. Children who are
stressed can’t learn; it’s as simple as that. Because of this, it is vital that educators acknowledge
the importance of creating a positive environment for learning. Repeating a familiar Process to
Facilitate Learning can reduce one aspect of emotional ‘hi-jacking.’ The familiarity principle in
social psychology suggests that in the case of the Process to Facilitate Learning, this
comfortability means that children are able to focus on subject learning, rather than worrying
about what comes next.
Entry Point
The Entry Point serves to prime learners for new learning, through promoting curiosity and
generating excitement for the coming unit. Judy Willis, neurologist, says an exciting hook is a
brain strategy that will stimulate ‘children’s' natural tendency to predict - by advertising the
content the same way that a marketing company might. This stimulates advanced interest, and
the resulting questions increase the student curiosity, opening the brain's attentive intake filter.
In short, it preps their minds to engage’ (Willis, 2014).
Curiosity is essential for motivating learning and arises from activities that children enjoy and
are interested in (Willingham 2014, Hidi & Renniger 2006). Therefore, when teachers make
learning more interesting children will be curious and motived to learn more (Greer 2017).
Daisy Christodoulou builds on Willingham’s memory work in her book Seven Myths About
Education (2014). In it she explains that our long-term memory is capable of storing thousands
of facts, and these facts combined form what is known as a ‘schema’. When we meet new facts
about a topic or area of learning, we assimilate them into that schema meaning that if we
already have a lot of facts in that particular schema, it is much easier for us to learn new things
about a topic. Willingham also asserts this when he says that, ‘those who know more
knowledge, gain more knowledge’ (2009). This has interesting implications for embarking on
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the IPC units of learning – do your children have the necessary background knowledge to
access the learning tasks you are going to set them?
One role of the Entry Point is to ‘activate schemata’, it should trigger children’s memories that
may connect to the unit being introduced. Following the Entry Point with the Knowledge
Harvest will provide a genuine insight into what children may already know on the new theme
as the Entry Point has stimulated memories from previous experiences and learning. Without
the Entry Point the brain is not primed for the new theme and ready to build the connections
essential for learning.
Knowledge Harvest
To effectively address learning needs, teachers in classrooms that are providing differentiated
teaching and learning need information on which to base their decisions. Tomlinson and
Imbeau (2010) identify three elements that teachers can seek information on from learners;
readiness, interest, and learning profile. Readiness is particularly relevant as it is defined as a
student’s current proximity to Knowledge, Skills, and Understanding and can be considered
through comparison to upcoming Learning Goals. Throughout the unit, information gained in
the Knowledge Harvest may influence the teaching approach, resources, scaffolding provided,
grouping and/or adult intervention which may all help move the child from where they are now
to the intended Learning Goals of tasks.
The Knowledge Harvest may reveal the need for curriculum compacting which is a technique
for differentiating instruction that allows teachers to adjust units such as not repeating content
that children already confidently know. Equally it may require revision of expected previous
learning which has not yet been consolidated in the learners’ long-term memory.
Explaining the Theme
As you learn, your brain is looking for connections between your current and previous learning.
This is why the Knowledge Harvest and Explaining the Theme are such an important part of
any IPC unit – it helps children make connections between what they already know and what
they are going to learn. Displaying these supports building stronger connections as learning
continues.
Research, Record and reflect
While the Entry Point is an exciting and memorable experience, the research and record tasks
need to be memorable for the learning. This is the difference between episodic memory
(autobiographical, ‘sticks’ when there are extreme personal or emotional responses) and
semantic memory (transferrable to new contexts) (Sealy, 2019). Episodic memory is largely a
reflex response as opposed to semantic memory which is effortful.
While the IPC intentionally develops tasks that promote engagement through being fun, the
focus is on improving learning and the memory of the ‘fun’ activity must not outlast the
intended learning. The medium of learning must not distract form the learning itself. Explicitly
signposting the Learning Goals steers the children’s thinking towards learning and away from
the activity. Revisiting Learning Goals within and across units supports semantic memory by
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disassociating learning with context or episode, essential for long term memory and eventually
transferability. Reflection has a significant role to play in reorienting children to the learning at
the end of the task to increase the semantic memories and decrease the episodic.
When appropriate, children will research to gain their own information for processing in the
record section of a task. This may include carrying out science experiments, a geographical
survey of the local area or conducting interviews to gain insight into a period of recent history.
While inquiring in this way, learners gain knowledge, develop research skills, including
questioning the effectiveness of their tools and methods, and begin to understand the
reliability and limitations of their own data and the importance of comparing to other contexts
including times, places and expert studies.
The processing of the data, whether it be self-discovered or researched from reliable sources is
essential for learning to go beyond the superficial. As Kirschner, Sweller and Clark (2006 p. 77)
summarised: ‘The goal of instruction is rarely simply to search for or discover information. The
goal is to give learners specific guidance about how to cognitively manipulate information in
ways that are consistent with a learning goal, and store the result in long-term memory.’ The
thematic units of the IPC are organised to require recall of previous learning which supports
consolidation of knowledge and skills to long-term memory and deepening and broadening of
understanding. Tasks in each IPC unit should therefore be taught in the published sequence,
with adaptation for differentiation. The goals for a task can provide the context to allow for
teachers’ creativity at any given time within a unit.
Understanding requires making connections and making meaning, to fully engage learners in
this process we need reflective classrooms. Reflection needs to be purposeful and planned as
‘some scholars argue that without appropriate feedback or guidance on reflection, learners are
likely to engage in deep and effortful thinking about wrong things or adopt wrong strategies to
improve performance’ (Yang, Zhang & Yang 2017 p.581 ). While the IPC has provided end of
task reflections teachers should not be limited to this, the process of reflecting can also take
place before and during a task to help learners use knowledge, improve skills, and develop
understanding.
Reflection needs to be regular to deepen responses beyond the superficial and promote the
formation of metacognitive habits. Costa & Kallick (2008) suggest that we ‘foster our own
growth when we control our learning, so some reflection is best done alone. Reflection is also
enhanced, however, when we ponder our learning with others.’ Reflection opportunities in the
IPC include personal responses, building connections through looking forward and looking back
on learning, applying what we have learned in new contexts, as well as discussion
opportunities where the significance of learning can be explored and whether it holds the same
meaning for everyone.
Exit Point
Exit Points provide purposeful closure to a thematic unit as they give a platform for learners to
celebrate and feed forward what they have learnt. They will require children to demonstrate
aspects of all the Personal Learning Goals. To prepare for the Exit Point children should recall
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Knowledge, Skills and Understanding from the whole unit which further consolidates learning
in the long-term memory. Children will need to synthesise their learning and evaluate the
significance of different elements in order to focus on what is important for the Exit Point. This
could be different for individual children because there is no right way to learn and all learning
is shaped by a range of factors, including neurological makeup, previous experiences, current
developmental stage, and their relationships with the people and context that make up the
learning space (Pendoley, 2019). The results of individual learning and progress should be
celebrated; it promotes the culture of all learning being valid and valuable. It is the process and
not just the product of learning that is celebrated in the Exit Point.
Exit Points can include several elements but require attendance by community members such
as peers or adults to provide the audience and therefore a meaningful experience. Children
teaching others is a powerful strategy for consolidating learning. The benefits of children
taking on the role of teacher is that when the children explain things to others, they must
connect the ideas and concepts in their minds with each other and their previous knowledge
and experience of the world (Slavin, 1996). The process of design, preparation and rehearsal for
‘teaching’ further supports retention of new Knowledge, Skills and Understanding.
Exit Points can also provide the opportunity for all children to showcase their efforts to do
more than they think possible and allow children to contribute to the broader community which
could be local or global. By including an action element as part of the Exit Point children will
be applying their learning to real world issues and challenges and leading their own learning.
The audience for this learning may have an impact on enthusiasm and commitment as
identified by Berger, Rugen and Woodfin (2014) with action providing the opportunity for the
pinnacle.

Figure 6: Hierarchy of Audience (Berger, Rugen and Woodfin, 2014).
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Reflection on the Exit Point and opportunities to explore and discuss links between units will
benefit current, past and future learning through strengthening neuronal connections.
Research relevant to Foundation 4 – Globally Competent Learners
The UN states that in 2019, the number of international migrants worldwide – people residing
in a country other than their country of birth – reached 272 million (United Nations, 2019). This
increasing mobility of people, together with improved technology and transportation, has
resulted in cities and communities becoming melting pots of a variety of phenomenon
including cultures, languages, beliefs and cuisine. Therefore, regardless of where our learners
are educated, it is important for them to have opportunities to learn to collaborate across what
might be perceived as barriers as it is very likely that in the future, learners will work with
people from all over the world.
Research relevant to Foundation 5 – Knowledge, Skills and Understanding are taught, learned
and assessed differently
All IPC Learning Goals except for the Personal Learning Goals are written as ‘Know’, ‘Be able to’
and ‘Understand’. These are intentionally academic and in adult language to facilitate crossreferencing with local or national curriculum requirements. However, they should not remain
secret or hidden from learners as explicitly referring to and discussing goals for learning can
increase children’ motivation and engagement. Ensuring the goals resonate with children
through signposting the type of goal and unpicking the content will help children identify
important concepts, connect with previous learning, and promote self-monitoring.
Recent debates in some education circles have deliberated the importance of a knowledge rich
curriculum and how skills may suffer due to knowledge rich updates to curriculum. Knowledge,
Skills and Understanding are all valuable and important enough to be included in the
International Curriculum. Knowledge, Skills and Understanding are also considered to be
sufficiently different to be taught, learned and assessed differently. Through the International
Curriculum, teachers are encouraged to signpost the type of learning to children and engage in
dialogue with them about what they are learning, what type of learning it is and how they are
learning it.
Understanding has been poorly represented in many curricula, with an additional pressure to
use the term inappropriately. In an educational sense, understanding has come to have great
power and is frequently cited as the goal of most learning. Because of this, sometimes
curriculum writers and developers have focused on developing and assessing understanding
without realizing how complex it is.
Educators have been grappling with their ‘understanding’ of understanding for many years. In
1933, in his book How We Think, John Dewey described understanding as ‘the result of facts
acquiring meaning for the learner. To grasp the meaning of the thing, an event, or a situation is
to see it in its relationship to other things: to see how it operates or functions, what
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consequences follow from it, what causes it, what uses it can be put to (…)The relation of
means-consequence is the center and heart of all understanding’. In these terms, we can see
that understanding is a result of connected learning.
Research relevant to Foundation 6 – Connected Learning
When we learn something, an electrical impulse in our brain fires, travelling through the
neuron, down the axon and triggering the release of neurotransmitters into the synaptic gap
(Jenson, 2008). Neurotransmitters can influence synaptic reactions and either enhance, impair
or have no effect on learning. However, when cells have fired together often, the connections
are made stronger and neural networks develop.
It has been found that neuronal connections become strengthened when learning can be
connected with knowledge about past experiences and current motivations; this contextually
relevant engagement is a critical mechanism for developing connections in the brain (Spreng et
al, 2014). Cognitive scientists including Laster (2009) and Jensen (2008) argue that our brains
are wired to learn ‘associatively’, always searching for patterns and linking to previous learning.
Every time the brain is presented with new information, it is looking to add to concepts and
associations that are already stored in the memory.
In the IPC, neuronal connections in the brain are strengthened through opportunities for
learners to make links across different subjects that are connected to an overarching theme.
Research relevant to Foundation 7 – Assessment for Improving Learning
‘The most powerful educational tool for raising achievement and preparing children to be
lifelong learners, in any context, is formative assessment.’ Shirley Clarke Outstanding Formative
Assessment (2014).
IPC endorses the importance of formative assessment through providing the Assessment for
Improving Learning Toolkit. In order to improve learning, children need to take an active role in
assessment. This is facilitated through engaging with Learning Goals, success criteria and using
the children’s rubrics for self and peer assessment. Assessment is not done to the learner but is
a significant part of the Process to Facilitate Learning which the learner is at the centre of.
Why use rubrics for skills assessment?
The rubrics provide a detailed description of what each Key Skill looks like in a milepost and
can be applied consistently within and beyond a class to support moderation across multiple
groups of learners. For children, using the rubrics enables them to identify where they are now
and where they need to be which can be expressed as a learning goal or next step for
improvement.
The provision of Learning Advice provides feedback in the form of actions that can be taken to,
as Hattie called it, ‘close the gap’ between where the learner is now and where they need to be.
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‘Goal-setting has been long recognized as critical to improving individuals’ learning processes
and motivating them to achieve high performance.’ (Yang, Zhang & Yang 2017 p. 579)
When the rubrics are used in peer assessment situations that are geared towards improvement
rather than evaluation they can, as Wiliam (2009) noted, be very powerful. The Learning Advice
should ensure peers provide feedback that is correct. This has a significant impact on the
quality of feedback and avoids the issue noted by Nuthall (2007) that children get 80% of their
feedback from their peers, but that feedback is usually wrong.
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Appendix B – Recommendations for implementation and improving
learning
Accreditation

The school maintains an ongoing
membership to access the IPC

Pre-Accreditation

g1

Recommended for
Implementation

General - All International Curriculum

Evidence

•

•

•

Membership renewed on a yearly (or 3yearly) basis, to ensure that the school is
utilizing the latest research-informed version
of the IPC as developed by Fieldwork
Education

•

•

•

The IPC leader has been appointed with
release time, support and resources to carry
out the responsibilities of the position

g2

The school has an IPC leader, who has
the capacity to visit all classes and look
for learning

g3

The IPC leader will liaise directly on a
planned basis with the Fieldwork
Education accreditation team during
the accreditation journey

•

•

g4

There is experience of implementing
the IPC for a sufficient period of time

•

•

g5

All teachers, including specialists,
hold relevant qualifications that
meet local requirements for the
learning context

g6

g7

g8

•

All teachers, including specialist
teachers, undergo Professional
Learning on the IPC on a planned
and regular basis

•

•

There is sufficient experience of
assessing Key skills with the
Assessment for Improving Learning
Toolkit, assessing knowledge in a
variety of ways and collecting evidence
of understanding
The Head of whole school/Principal
knows about the IPC

•
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Experience of leaders and teachers of the IPC

•

Evidence of the applicable qualifications for
all (or a sample defined by Fieldwork
Education) teachers involved with the
implementation of the IPC, that permit them
license to support learning in their specific
context

•

Evidence that all teachers, including
specialist teachers, undergo Professional
Learning on the IPC on a planned and regular
basis through internal and external PL such
as; the use of webinars in learning focused
meetings, peer observations of good practice,
coaching sessions, attending courses, and
looking for learning

•
•

The IPC leader has been appointed with
release time

•

Experience of leaders and teachers of the
assessment expectations of the IPC

Head of whole school/Principal knows
about the IPC e.g. looked at website, attended
conference, met with other IPC schools
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g10

The School Community knows about
the IPC

g11

The School Community is aware of
and engaged with the IPC

g12

The school’s governance is informed
about the IPC on a planned and
regular basis

g13

The school has a Health and Safety
Policy

g14

The school has a Safeguarding Policy
and a designated Safeguarding
officer

g15

The school displays their use of the
International Curriculum on its public
website and the IPC’s logo

Evidence

•
•

•

•
•
•
•

Accreditation

The Head of whole school /Principal
is aware of and engages with the IPC

Pre-Accreditation

g9

Recommended for
Implementation

General – All International Curriculum

•
•
•
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•

Head of whole school/Principal undergone
PL of the IPC and engaged with and supports
the IPC community- e.g. online courses,
webinars, Leading the IPC course, ILMP, links
with the IPC community

•

Head of whole school/Principal informs the
school community about the IPC (documentation includes IPC, prospectus,
website)

•

Head of whole school/Principal gains the
support of the school community through
encouraging participation of the community
with the IPC- (documentation includes IPC
prospectus, website)

•

Effort has been made to inform and engage
the respective schools’ governance on the
school’s implementation of the IPC

•

The Health and Safety Policy is at a minimum
in-line with their local or national legal
requirements

•

At least one individual is formally delegated
to protect the welfare of students, staff and
the school community, at a minimum in-line
with their local or national legal requirements
and preferably in-line with international best
practice

•

International curriculum reference on the
school's public website, featuring the
curriculum logo where possible
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i2

The school has a clear plan for
professional learning for the
implementation of the IPC for all
teachers, specialist teachers and
support staff

i3

•

Evidence

•
•

The IPC philosophy and foundation are
evident in all learning that takes place
throughout the Primary School, within
and beyond formal delivery of the IPC
learning goals

i4

The Route Planner is used to make
informed choices about units

i5

The learning goals not included in the
Route Planner are covered elsewhere.
This is documented and monitored

i6

At least one third of all learning in the
Primary School utilizes IPC learning
goals or a minimum of 6 hours per
week, depending on the school’s local
context and respective of local
curriculum requirements

i7

Time is allocated for collaborative
planning within and across mileposts,
and with specialist teachers

i8

The Primary School writes a Learning
and Teaching Policy including the IPC,
which is shared with the whole school
community

i9

The Primary School writes an
Assessment Policy which includes the
Assessment for Improving Learning
Toolkit, assessing knowledge and
collecting evidence to assess
understanding, which is shared with the
whole school community. This can be
included in the Learning and Teaching
Policy

Accreditation

The school has a clear School
Improvement Plan/Action plan
outlining the implementation of the IPC

Pre-Accreditation

i1

Recommended for
Implementation

Implementation – Curriculum specific

•
•
•

•

•
•

•

•
•
•
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School Improvement Plan/Action plan that
includes implementing the IPC

Professional learning for all teachers and
support staff, including specialist teachers on
the IPC

Learning in all classes, including classes that
use other curricula

•

Route planner reflected upon annually and
units chosen/changed when required

•

Route Plan reflected on after each unit, and
missing learning outcomes are taught in
addition. This is documented and monitored
by leaders to ensure the learning happens

•

Timetables and planning reflect the time
allocation for IPC for all mileposts. Planning
by specialist teachers reflects links made to
the IPC

•

The timetable/termly plan allows for time to
allow collaborative planning within and
across mileposts, and with specialist teachers

•

Evidence of the Learning and Teaching Policy
which includes the IPC, and how it is shared
with the whole school community

•

Evidence of the Assessment Policy which
includes the assessment procedures for
knowledge and skills and the evaluation of
understanding, and how it is shared with the
whole school community
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i11

There is time given for all teachers so
that the latest resources available
through My Fieldwork are used to keep
abreast of IPC developments

i12

Teachers actively participate in the
wider international community

•

•

Accreditation

All teachers have logins to MyFieldwork

Pre-Accreditation

i10

Recommended for
Implementation

Implementation – Curriculum specific

Evidence

•

•

Logins available for all teachers

•

There is time given so that teachers use
resources such as curriculum documents and
webinars to keep abreast of the IPC pedagogy
and developments

•

Evidence of participation in Fieldwork
Education courses, contributions to PinBoard
or other participatory activities (including
interacting with other schools in the
community)

i13

Teachers’ planning follows the
expectation guidelines

•

•

Planning follows the Planning, Monitoring
and Reflecting guidelines and is monitored by
the leadership

i14

Learning spaces, classrooms and
displays follow the Learning
Environment and Display Guidelines

•

•

Classroom and learning displays follow the
Learning Environment and Display Guidelines
and are monitored by the leadership

i15

School has an action plan based on the
Pre-Accreditation recommendations to
reflect its journey towards accreditation

•

Action plan based on the Pre-Accreditation
recommendations to reflect its journey
towards accreditation that has been shared
with staff

Improving Learning portfolio
RFI checklist

•

•

Self-Review

•

Self-Review evidence

•
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Appendix C – Working Definitions
C.1 Working definition on International Mindedness and Global Competence
We think of international mindedness and global competence as a progressive development of:
 A way of being, of thinking and a philosophy
 Developing a curiosity and interest in the world
 Developing an increasing sense of self, of others, the community and the world
 Inspiring and taking positive action and engagement with issues, including health,
wellbeing and the environment
 Understanding of multiple perspectives, including comparisons with other locations and
an increasing awareness of the complexities
 Supporting the development of personal skills and responsibilities to become globally
competent citizens.
The development of International Mindedness and Global Competence
International mindedness and global competence should be embedded across learners,
teachers and the school community through the tool of the curriculum and in all aspects of
school life and beyond. We think schools have a responsibility to embody these concepts within
their context for the benefit of all learners.
We think that schools should provide multiple opportunities for children to develop and
demonstrate their understanding of international mindedness and global competence in action.
We believe that international mindedness and global competence encompasses the 3 areas of
learning: subject, personal and international as an overarching concept.
We think of international mindedness as the development of a disposition and global
competence of how it can be demonstrated. Children should have the capacity, motivation and
opportunity to act on global issues.
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An international
minded person:

A globally competent
person:

• Has a good sense of identity
• Is open-minded and adaptable
• Is respectful of other cultures
and beliefs
• Is aware of and celebrates
similarity and diversity
• Is a good communicator
• Has respect for the ideas and
opinions of others
• Takes an interest in global
issues.

• Is engaged with shaping local
and global communities
• Is an agent of positive change
• Is empathetic and
demonstrates kindness to
others
• Collaborates positively with
everyone and anyone
• Communicates effectively in
more than one language
• Reflects on how their choices
may contribute to or
exacerbate local or global
issues
• Seeks feedback to understand
whether intended outcomes
were as anticipated.

C.2 Working definition on Knowledge, Skills & Understanding
Children will need to develop a combination of Knowledge, Skills and Understanding across the
curriculum to meet the vision of the International Curriculum, as articulated in the description
of the programme graduate:
Through the International Curriculum, which supports teachers and leaders, learners are
encouraged to be globally competent, future ready, socially conscious and motivated to
positively contribute within a local and/or global context.
Knowledge
Definition:
We think of knowledge as ‘knowing that’
Goals:
All knowledge goals start with ‘know’.
Characteristics of knowledge:
Knowledge can be new or consolidated. Knowledge is continually expanding and can change as
new discoveries are made.
Skills
Definition:
We think of skills as ‘being able to do something’
Goals:
All Skills goals start with ‘Be able to’.
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Characteristics of skills: Skills are learnt in a practical way, they can be new or consolidated. We
define developmental stages of acquiring skills as ‘Beginning, Developing, Mastering and
Innovating’.
Understanding
Definition:
We think of understanding as making meaning
Goals:
Understand goals start with ‘Understand’.
Characteristics of understanding:
Understanding is personal and connections have to be made actively by the learner in order to
make meaning. Multiple opportunities should be offered for learners to develop and
demonstrate their understanding. Understanding includes components of knowledge, skills and
experience.
Assessment of Knowledge
We would suggest that the assessment of knowledge should be carried out through a variety of
formats. These may include multiple choice questions, beginning and end of unit quizzes,
verbal questioning and the use of the Knowledge Harvest.
Assessment of Skills:
We would suggest that the assessment of skills is carried out through the IPC Assessment for
Improving Learning Toolkit, which involves children and teacher rubrics and Learning Advice.
All parts need to be used to define the next steps forward and to help improve learning.
Assessment of understanding:
We think that children should be given opportunities to transfer their understanding, to
demonstrate, develop and deepen it through explanation, application, self-reflection,
interpretation and the understanding and empathizing with multiple viewpoints. Teachers can
collect evidence of developing understanding from the varied opportunities, which may not be
the same for all learners. It is important to note that there are degrees of understanding that
can be indicated by breadth or depth and are influenced by personal experience and
perspective.
C.3 Working definition of learning
“Learning is the process of extending and consolidating our neuronal connections as we acquire
knowledge, develop skills and deepen our understandings”.
This working definition expands on the neuroscientific description to make it more meaningful
to both teachers and learners in the International Curriculum.
The three International Curriculum programmes are designed to best improve learning in
age/developmentally appropriate ways. Plasticity (how the brain changes and adapts) takes
place constantly with different types of plasticity occurring during certain years, especially
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within the intensive years of growth and development of childhood and adolescence. This
impacts on how learning happens within each of the International Curriculum.
Learning and the brain in the IEYC
 Within the Early Years the brain undergoes a period of intense transformation
stimulated by relationships and interactions; when these experiences are child-initiated
they are more likely to build and strengthen connections within and across the brain.
 Identifying children’s curiosities and capabilities enables teachers to engage in
reciprocal serve and return interactions with the child through teacher-scaffolded
activities and the Enabled IEYC Environment; this ensures that activities and
experiences provided are meaningful and appropriate.
 Repeated experiences allow children to explore, express and extend their learning in
more than one way, building and strengthening connections within and across parts of
the brain.
 Through teacher-scaffolded learning-focused interactions, young children can be
encouraged to consider and reflect upon their experiences, identifying connections
between these experiences and what they already know.
 The Learning-Link dialogue between home and school ensures that children’s learning
builds on their experiences in a constructive and informed way; the Learning-Link
aspires to be active, positive and productive.
Learning and the brain in IPC
 Primary is the bridge between the theory of mind (self to other) and the teenage brain
so provides multiple opportunities for learners to develop understanding of their own
and others’ perspectives.
 The Entry Point and Knowledge Harvest of the Process to Facilitate Learning are
designed to activate memories of previous learning which and then build associations
with new learning which is another way to strengthen connections in the brain.
 Reflection as part of the Research, Record, Reflect cycle (including metacognition and
connection making) supports the brain in physically building connections which is how
learning happens.
 Appropriate challenge is offered but differentiated and managed to avoid triggering
emotional responses such as stress or boredom from over or under challenge which
inhibits learning.
 Choice allows students to select relevant content and context, choice is a motivator for
learning.
Learning and the brain in IMYC
 The middle years are where learners start making more meaning and personal
connections.
 ‘Pruning’ (or losing connections) in the brain occurs in the middle years and interlinking
learning across the curriculum helps teenagers look for patterns and connections with
their learning.
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 Through Big Ideas and journaling within the IMYC and the Exit Point in the Process to
Facilitate Learning, the curriculum encourages students to reflect on learning and to
make personal meaning.
 In the middle years, peer connections are more dominant and the IMYC fosters
collaborative learning opportunities with its tasks and activities.
 Agency becomes more important as one of the most important contributors to both
success and happiness and the IMYC provides ample opportunities for students to
realise that they are agents of their own learning.
 As the pre-frontal cortex develops in their brains, learners in the middle years practise
more decision-making and take risks during their learning activities in a safe
environment and among their peers.
Teachers need to know learning is taking place which based on the neuroscientific definition
would be challenging. Being on task is not necessarily the same as learning; how do we know
learning is happening?
Fieldwork describes the transformative nature of learning across the International Curriculum
as having some of the following characteristics:
 Learning causes change which could be in attitude, behaviour, skills development,
expanding knowledge, increasing understanding
 Learning is an individual process – the same teaching can lead to different learning as
how each individual engages in the learning process and shows what they have learned,
is unique
 Learning is infinite in nature – learning is ongoing, it is beyond tasks/activities.
 Learning is an achievement of the time as well as laying the foundation for new
learning.
Evidence of learning in IEYC
 Children initiating their own experiences in response to their natural curiosity.
 Children demonstrating their thinking by seeking answers as they explore, express and
extend their ideas.
 Children demonstrating a strong sense of self and an emerging sense of other.
 Children leading their own activity as they practise and consolidate their skills.
 Children engaging in experiences and demonstrating learning in more than one way.
 Children modifying their actions and communicating their developing meta-cognitive
strategies.
Evidence of learning in IPC
 Learners demonstrating a readiness and desire for new learning evidenced by curiosity
and asking questions.
 Learners articulating awareness of being in the process of learning.
 Learners engaging with multiple perspectives, with respect and empathy.
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 Learners reflecting on and using knowledge and skills gained to deepen or broaden
understanding.
 Learners making connections between previous and new learning.
 Learners engaging in assessment and goal setting, taking increasing responsibility for
their own learning.
Evidence of learning in IMYC
Students taking risks with their thinking and then explaining their actions.
Students revising, redrafting, and rethinking thoughts.
Students analysing and debating the complexity of multiple perspectives.
Students creating, making, or doing something with new information.
Students reflecting on learning which can create deeper and/or meaningful
understanding.
 Students making and articulating connections between areas of learning.






The International Curriculum is concerned with goal-directed, intentional learning and
therefore Fieldwork has designed three programmes for the context of the brain development
at specific age ranges that provide the best conditions for improving learning.
Across the three curricula this includes, in the broadest terms:
 Combination of Personal and Subject learning, including international – whether
explicit or not.
 Progressive pedagogies.
 Appropriate challenge and choice for all.
 Age-appropriate Processes to Facilitate Learning.
 Knowledge, Skills and Understanding.
 Assessment and Reflective Practices for improving learning.
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Appendix D – IPC Glossary
Definitions of key IPC terminology
Many of the terms in education have different meanings which is further exacerbated by the
international context in which our members function. We are providing a short glossary to
clarify how certain terminology and phrases are used in the International Curriculum.

Term used in IPC Core Documents

Fieldwork Working Definition

Challenge

A rigorous learning experience that motivates learners to
learn more, learn more deeply or transfer and extend
learning.

Classroom approaches

Agreed, demonstrated and documented structures and
strategies that contribute to improving learning.

Personal Learning Goal Community

How the community (parents etc.) are expected to behave

Indicators

that reflects the Personal Learning Goals.

Culture (of the school)

‘The way we do things here’, connected to the school’s shared
vision. The most successful schools - the schools in which
children learn best academically, personally and
internationally - are those that are able to embed improving
learning into the school culture where this aim drives
everything they do.

Curriculum compacting

A differentiation technique that means teachers adjust the
curriculum for students who have already mastered the
material to be learned, replacing known content with new
content or enrichment options.

Different viewpoints

Informed by subject lenses. How would a historian or scientist
view/engage with this? Being able to reflect on, look at and
discuss different viewpoints relating to the same theme. As
opposed to Multiple Perspectives which are informed by age,
gender, culture and nationality.

Evidence of learning

What is seen or heard that shows learning is in progress,
which can be collected through observation, discussion or
viewing products of learning and maybe used for assessment
purposes.

Implementation

The initial and continued use of the International Curriculum
in school to improve learning.
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Multiple perspectives

Informed by characteristics such as age, gender, culture and
nationality as opposed to Different Viewpoints which are
informed by subject lenses.

MyFieldwork

Online platform for accessing International Curriculum
documents, units of learning and community area.

Pedagogy

The method of teaching, what teachers do in the classroom to
lead learning. (Progressive pedagogies referred to in IPC are
Metacognition, Constructivism, Experiential and Active and
Brain based.)

Pinboard

Members area to share ideas, celebrate learning, ask
questions, and connect with other schools.

Rigour

The International Curriculum definition of rigour is adopted
from the Glossary of Education Reform, stated as: ‘learning
experiences that are sufficiently and appropriately
challenging for individual children or groups of children, not
simply difficult’

Single subject teachers

Teachers who are not class based but have responsibility for
teaching and learning in a single subject such as Art, ICT,
Music or PE.

Structures and systems

Practical manifestations of policies to help schools run
effectively and smoothly; they define how things are done for
example: assemblies, parent evenings, reports, staff meetings,
displays, etc.

Shared vision

Using the IPC Subject, Personal and International Learning
Goals as a foundation; an aspirational description of the
people the school is helping to develop.

Single subject unit

Follows the Process to Facilitate Learning with tasks to meet
Learning Goals for just one subject.

Thematic unit

Follows the Process to Facilitate Learning and includes tasks
for 2 or more subjects.
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